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CALIFORNIA CODE OF REGULATIONS
TITLE 5. EDUCATION
DIVISION 8. COMMISSION ON TEACHER CREDENTIALING

§ 80054. Services Credential with a Specialization in Administrative Services;
Regquirements for California-Prepared Candidates.

(2) The minimum requirements for the preliminary Administrative Services Credential include
(1) through (67).

(1) One of the following:

@)

(4)

(A) a valid clear or life California teaching credential that requires a baccalaureate
degree and a program of professional preparation, including student teaching or the
equivalent; or

(B) a valid clear or life California designated subjects teaching credential in adult
education, career technical education, vocational education or special subjects,
provided the applicant also possesses a baccalaureate degree; or

(C) a valid clear or life California services credential in pupil personnel services,
health services for school nurse, teacher librarian services, or speech-language
pathology or clinical or rehabilitative services requiring a baccalaureate degree and
a program of professional preparation, including field work or the equivalent;

Completion of one of the following:

(A) a specialized and professional preparation program in administrative services
based on the Administrative Services Credentials Program Standards (rev.
9/20116/2014) available on the Commission's website and hereby incorporated by
reference taken in California and accredited by the Committee on Accreditation; or

(B) intern program in administrative services based on the Administrative Services
Credentials Program Standards (rev. 9/26416/2014) available on the
Commission's website and hereby incorporated by reference and accredited by the
Committee on Accreditation; or '

(C) Successfully pass an examination adopted by the commission that is aligned to the
Administrative Services Credentials Program Standards (rev. 9£20336/2014)
identified in subsections (A) and (B). -

Meet the basic skills requirement as described in Education Code section 44252(b),

unless exempt by statute;
Verification of one of the following as defined in (g)(2)(A):

(A) five years of successful, full-time teaching experience with-an-employing-ageney
as-defined—in-subsection{e}Dat a public school or private school of equivalent
status located in California and/or another state;
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B)

::(‘(3)

five years of successful fuill- t1me expeuence in the fields of pupil personnel
school nurse, tecu,her hbrarlan 01 speech 1an<rua<re patholowy or clinical or

“tehabilitative ‘services s ; ) Séet at

a public_ school or orlv'tte school of eqmvalent status locatcd m Cahfouua and/m
another slate or” S o o R

combmanon of (A) and (B) equal to ﬁve years;

(3) For an mdlvldual who completes a mogram as spemﬁed in subseotlon (d)(2)(A) or

- (@)(2)(B), Vverification of eompleuon from a Commission- app1oved program as”

specified in section 44227(b) and accredited by the Comimittée-on’ Accreditation as

_provided in, Education . Code sectlon 44373(c)._An individual who passes an

e;\ammatlon as sneclﬁed 11
:‘fi"ihe Commission: -

_ bsectl n ( a)(2 ( C) mav subrmt an‘am)hcatlon directly to

(6) Qubnnssxon of an application f01m as deﬁned in_section 80001(b)(2) and the application

An 1nd1V1dual Wh() has _ ompleted’ﬂlequlrements (1) ﬂuoufrh (36) but does n01 have an
'-offel of empioyment 45°S ec;ﬁed in (7)'shallapply for a Certificate.of E1101b111ty which
Verifies -completion ‘of ‘alliTec

quirements-for the- preliminary Administrative Scrvmes

Credential and allows the holder to seek employment

804401 and will’ e}\plre_on the xpitation:d
+ ‘established in‘section. 80493

pre 1m1mfy Adnnmstlatwe Serv1ces Cledentlal
alid “from the issuance date: estabhshed in section
date of the basu,.-: teaehmg credential as

(2) If the pr erequxsltc teaching or services medentlal hsted in (a)(l) is vahd for more than
~ Lu-five years from the issuance: date. of’ the plehmmary Administrative Servxces Credential,

. the” plehmmary credential ‘shall be: valid for- five years" from. the issuance date
 established in section 80440 and will expire the ﬁrst dav of ’che followm month as
— estabhshed in sectlon 80493 e :

(c) A p1e11m1nary Adnumshahve Sel\ 1ces Cledenilal authonzes the services. spe(:lﬁed in section

80054.5.

(d) The minimum requirements for the cleau Admmlstx atwe Selvmes Credential shall include (1)
ihrouoh (46): :

(1) Possession of a valid preliminary administrative services credential;
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2)

(23)

G4)

(43)

()]

Possession of a valid teaching or services credential as specified in (a)(1):

Verification of two years of successful experience in a full-time administrative position
as defined in subsection (g)(2)(B) with an employing agency as defined in subsection
(g)(1) while holding the preliminary administrative services credential;

Completion of one of the following:

(A) an individualized program of advanced administrative services preparation based

_ on_ the . Administrative.  Services. Credentials Program Standards _ (vev.

9/20116/2014) available on the Commission's website and hereby incorporated by
reference accredited by the Committee on Accreditation provided in Education
Code section 44373(c) designed in cooperation with the employing agency and the
Commission-approved preparation program; or

(B) demonstrate mastery of Commission-accredited fieldwork performance standards

for the clear administrative services credential pursuant to Education Code section
44270.5(b)(2); or

(C) pass a national administrator performance assessment adopted by the Commission;

For an individual who completes the program specified in (d)(4)(A) or demonstrates
mastery as specified in (d)(4)(B). Vverification of completion from a Commission-
approved program as specified in section 44227(b) and accredited by the Committee on
Accreditation as provided in Education Code section 44373(c)._An individual who
passes an assessment as specified in subsection (d)(4)(C) may submit an application
directly to the Commission: and

Submission of an application form ags defined in section 80001(b)(2) and the application
fee as specified in section 80487(a)(1).

(e) A clear Administrative Services Credential issued on the basis of the completion of all
requirements in subsection (d) shall be dated as follows:

(1) If the prerequisite teaching or services credential listed in (2)(1) is valid for five years or

)

80493,

less from the issuance date of the clear Administrative Services Credential, the clear
credential shall be valid from the issuance date established in section 80440 and will
expire on the expiration date of the basic teaching credential as established in section

If the prerequisite teaching or services credential listed in (a)(1) is valid for more than
five years from the issuance date of the clear Administrative Services Credential, the
clear credential shall be valid for five years from the issuance date established in
section 80440 and will expire the first day of the following month as established n
section 80493.
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(f) A clear Adininistrative Services :Credential authorizes” the services specified in section
80054

.(g_) Def mtlons

(1) Theterm “employmg ag,ency as used in th1s secuon shall mean: .
(A) public school districts in California. ST T

yffices-of education:or _oounty;supeﬁnténd(:nts of scho cjls:i11i California.

'(D) Califor ma.Nonpu lic,:
- Code sections 56365 and 56366

" (G),,California Juvenile Court Schools.: -t i

(H) California Juvenile or Adult Corrections.

: fthe es’fﬁelds 'spec1ﬁed i subsectxon (a)(4)(B)
- for a minimum - of four ‘hours ‘a -day, tmles A‘Ahe minimuin “statutory” attendance
| 1equlrement f01 the students se1ved 1s less E*( ‘enence must be on a daily basis and

(the sch ‘Expefien may ‘be. accrued 1n 1ncrements of a

sehoot omploymcnt will be acccpted Orily teaching exnci‘i‘ence and cxbelience in
‘one of more-of the sérvices fields:‘specified in SlleSCthl’l (2)(4)(B) may_be
combined. Experience earned outside California must be verified on the official
;i 3 letterhead of the out-of-state employer or employers by the superintendent, assistant
: "-supermtendent directdi of Dersonnel. of ditector of fuman resoiirces by which the
individual was enmloved Emeuenee ftom out31de the Umted States w111 not be
fcon51de1ed ST T S L

|
]’ ' , mmmmm of one semester No part 1me

- administrator a minimum of four hours a day, unless the minimum statutcnv

7 "attendance requirement for the- students served is less. Experience must be on a

R da113 basis and for at least 75% of the school year. Experience may be accrued in

1 * increments of a minimum of one semester. No part-time or combination of
 administrative service with other school employment will be dccepted

(3) The term ‘state’ as used in this section means a state. territory. or possession of fhe
United States. the District of Columbia. or the Commonwealth of Puerto Rico.

N ... (B) Ful- Time Administrative. Experience: ThlS is dcﬁned as serving as am .
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Note: Authority cited: Section 44225, Education Code. Reference: Sections 44065, 44227(b),
44252(b), 44265.3, 44260.1, 44269, 44270, 44270.1, 44270.5, 44372, 443773, 56365 and 56366,
Education Code.

§80054.1 Services Credential with a Specialization in Administrative Services; Requirements
for Candidates Prepared Qutside California.

(a) The minimum requirements for the preliminary Administrative Services Credential for

_individuals with five vears of full-time teaching experience earned in another state are (1)

through (7):

(1) A baccalaureate degree or a higher degree from a regionally-accredited college or
university;

(2) Completion of a teacher preparation program taken at a regionally-accredited college or
university located in another state or approved by another state and completed through a
local educational agency:

(3) Possession of a professional-level teaching credential issued by another state as defined
in section 80413.3(c)(5) for a general education credential or section 80048.3.1(c)(5) for
a special education credential;

(4) Verification of five years of successful. full-time experience teaching at a public school
or private school of equivalent status located in another state:

(5) Completion of an administrator preparation program at a regionally-accredited college or
university located in another state and possession of or eligibility for an administrative
services credential in another state;

(6) Submission of an application form as defined in section 80001(b)(2): the application fee
as specified in section 80487(a)(1); and fingerprint clearance as specified in section
80442: and

(7) Satisfy California’s basic skills requirement as specified in Education Code section

44252(b).

(8) An individual who satisfies requirements (a)(1) through (2)(6), but has not satisfied the
basic skills requirement listed in (a)(7) may_apply for a one-year nonrenewable

provided in Education Code section 44252(b)(4).

(9) A preliminary Administrative Services Credential issued on the basis of completion of
requirements (2)(1) through (a)(7) shall be valid for five years from the issuance date
established in section 80440 and will expire the first day of the following month as
established in section 80493(a).

~ credential through a California public school employer or county office of education. as
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_(1_3) The ‘minimum_requitements for the preliminary Administrative Services ‘Credential” for
- ipdividuals with less than five vears.of full-fime teaching experience. earned i in’ anothe1 state are

(1) through (6): R

(___) One of the followm;{

{__) A vahd clear or life Cahfornla teachmg credentlal that-requires .4 ‘baccalaureate
de<r1ee or a hl,qher deglee from a reclonallv acmedlted college or umver31tv and a

(B) A valid clear or life California designated subjects teaching credential in adult
education. career technical education, vocational education or special subiects as

-+ gpecified; provided the ‘applicant also {possesses & baccalameate demee ora hthGI‘
degree from a regionally-accredited college or university; or .0 f i H

o (C) A valid clear or life: Cahfomla services:credential i if pupil personnél services. health
s “services foi school nurse: teacherdibrarian‘services. or- speech—lan,quage pathology or

clinical or rehabilitative services requiring a baccalatireate degree or ‘a‘higher degree
from a regionally-accredited college or university and a nro,gram of professmnal
'nrenaratlon 1nclud1no’ﬁeld Work or: the equlvalent R

(_) Venﬁca‘aon of one of the following:

“4(A) Five-years-of successful fuill-timé-experience ‘teaching at a public- school or. pnvate
school of equivalent status Jocated i 1n California and/or another state:

(B) Five years:of successfuli full-timgiexperience in the fields" of pupil personnel; school- -

» -niirse: teacher librarian:-or-speechlanguage -pathology- ot “clinical:or ;rehabilitative
services at a public school or private school of equlvalent status located in California
and/01 another state;

: (C) A comblnatlon of:(A) and’ (B) equal to ﬁve years

(__) Completion of an administrator preparation program at a 1e01ona11v-acc:1 edlted college or
= _-university ‘located in ‘another state and possession of or eligibility fo1 an admlmstratlve
services credential in another state; T

(_) Submission of an am:)hcatlon form as defmed in. sect1on 80001(b)(2) and the application
fee as snec1ﬁed in sectlon 80487( a)( 1) - e S I

pe o

(__) Venﬁcatlon ef an offe1 of enmlovment ina full— or part-time admlmstratlve posmon from
an enmloymo agency as deﬁned in seotlon 80054( 0)( 1) and

{_) Satlsfy Cahforma S basw skﬂls requnement as speclﬁed in Educatmn Code section

44252(b).

(7) An individual who satisfies 1equuements (b)(1) through (b)( 5). but has not satlsﬁed the
basic skills requirement listed in (b)(6) mav apply for a one-year nonrenewable
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()]

credential through a California public school employer or county office of education, as
vrovided in Education Code section 44252(5b)(4).

An individual who satisfies requirements (b)(1) through (b)(4) and (b)(6). but does not

have an offer of employment as specified in (b)(3). shall apply for a Certificate of
Eligibility which verifies completion of all requirements for the preliminary
Administrative Services Credential and allows the holder to seek employment.

A preliminary Administrative Services Credential issued on the basis of completion of

. requirements (b)(1) through (b)(6) shall be dated as follows:

(A) If the prerequisite teaching or services credential listed in (b)(1) is valid for five
vears or less from the issuance date of the preliminary Administrative Services
Credential, the preliminary credential shall be valid from the issuance date
established in section 80440 and will expire on the expiration date of the
prerequisite credential as established in section 80493.

(B) If the prerequisite teaching or services credential listed in (b)(1) is valid for more
than five vears from the issuance date of the preliminary Administrative Services
Credential. the preliminary credential shall be valid for five years from the
issuance date establish in section 80440 and will expire the first day of the
following month as established in section 80493.

(c) The minimum requirements for the clear Administrative Services Credential for individuals

who qualify on the basis of subsection (a) or (b) are:

Possession of a valid preliminary administrative services credential;

For individuals who qualify via subsection (b). possession of a valid teaching or services
credential as specified in (b)(1):

Verification of two vears of successful, full-time administrative experience with an
emploving agency as defined in section 80054(g)(1) earned while holding the preliminary
administrative services credential;

Completion of one of the options provided in subsection (d)(3)(A). (d)(B)B). or ( DHB3NC)
of section 80054: - '

A completed application form as specified in section 80001(b)(2) and the application fee

specified in section 80487(a)(1): and

For an individual who completes a program as specified in subsection (d)3)(A) or
(A)(3)(B) of section 80054. verification of completion from a Commission-approved
progoram as specified in Education Code section 44227(b) and accredited by the
Committee on Accreditation as provided in Education Code section 44373(c). An
individual who passes the assessment specified in subsection (d)(3)(C) of section 80054

may apply directly to the Commission.
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SAEE ‘A clear Administrative Services -Credential issued-.on the bas1s of conmletmn of
requirements (c)(1) through (c)(5) shall'be dated as follows: - =« =

: (_) For an individual ‘who qualified for the preliminary Admiinistrative Services
" Credential-on ‘the basis:of completion of the requirements specified in subsections
f‘(a)( 1) through (8)(7); the. clear credential shall be valid for five wyears from the
issuance date ‘established in séction 80440 and will expire the “first day of the

following month as established in section 80493(a).

. (B) For an individual -
Credential on the basis of completion of the 1equ1rement specified in subsections
(b)Y 1) thlough ( b)( 6) thevclearetedentlal shall be dated as follows: . -

Credential. thé: clear.oredential shall:be valid from the:i issuance-date established
1n sectlon 80440 and Wﬂl exnne on_ the expiration date of the prerequ1s1te

" more'than: ﬁve gars: from the issuance date of the clear Adm1mstrat1ve Services
Credential, the clear-credential shall ‘be valid :for five years from the issuance
date established in section 80440 and will expire the first day of the followmg

month-as established in secti io 80493(b) ’

(d) The minimum requirements for the clear A mmlstratwe Serv1ces Credentlal for 111d1v1dua1s i
- with out-of-state’ teachmo and’ admlmstratlve Xperience are:

) A baccaldireate decuee or'a hl.czher de,q1ee from a Tegio

nallv accredlted colle,qe or
) mversﬁy, : A

' Comnletmn ‘of a‘teacher pr enalatlon Drocram taken at a 1eg10na11v-accred1ted college or
< university located inanother state or apmoved bv »"another state and comnleted through a
local educational agency; e el ey :

‘Q)_ Possession of 4 professional-level ‘teaching credential issued: bV anotheér state as 'defined
in section 80413.3(c)(5) for a general education credential ot section 80048.3.1(c)(5) for
2 spe01a1 educatlon c1edent1a1

I A euﬁcatmn of five years of successful full-time experience teaching at-a public school =~

or mlvate school of equwalent status located in anothel state

) Conmletlon of an admlmstrator pr enaratlon moorarn at a zecrlonallv-accredﬂed college or
- =+ university Jocated in another state and Dossessmn of or ehcrlblhtv f01 an admln1st1at1ve
' SCI’VICGS 01edent1al n anothe1 state ' ¥ S

6) Veriﬁcation of three vears of successful. full-time experience in an administrative
position at a public or regionally-accredited private school located in another state or

hoqualified for ‘the preliminary Administrative. Services.
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successfully completed an individual program of professional development that included
intensive mentoring. assistance. and support as certified by the employing school district:

(7) Performance evaluations from the last two vyears of the verified out-of-state
administrative experience;

8) Submission of an application form as defined in section 80001(b)(2): the application fee
as specified in section 80487(a)(1): and fingerprint clearance as specified in section
80442: and '

(9) Satisfy California’s basic skills requirement as specified in Education Code section
44252(b). . :

(10) An individual who satisfies requirements (d)(1) through (d)(8). but has not satisfied the
basic skills requirement listed in (d)(9) may apply for a one-year nonrenewable
credential throuch a California public school emplover or county office of education. as
provided in Education Code section 44252(b)(4).

(11) A clear Administrative Services Credential issued on the basis of completion of the

requirements (d)(1) through (d)(9) shall be valid for five years from the issuance date
established in section 80440 and will expire the first day of the following month as
established in section 80493(a).

(e) An Administrative Services Credential issued pursuant to this section authorizes the services

specified in section 80054.5.

(f) The following definitions apply to the terms used in this section:

(10

‘Full-time teaching or services experience’ shall mean a minimum of four hours a day,
unless the minimum statutory attendance requirement for the students served is less.
Experience must be on a daily basis and for at least 75% of the school year. Experience
may be accrued in increments of a minimum of one semester. No part-time employment
will be accepted. Teaching experience may not be combined with other school
employment to satisfy (2)(4) or (d)(4). Teaching experience and experience in one or
more of the services fields specified in subsection (b)(2)(B) may be combined to satisfy
(b)(2). Experience earned outside California must be verified on the official letterhead of
the out-of-state employer or emplovers by the superintendent, assistant superintendent,
director of personnel, or director of human resources by which the individual was
emploved. Experience from outside the United States will not be considered.

‘Full-time administrative experience’ as used in (d) shall mean serving as an

administrator a minimum of four hours a day. unless the minimum statutory attendance
requirement for the students served is less. Experience must be on a daily basis and for at
least 75% of the school vear. Experience may be accrued in increments of a minimum of
one semester. No part-time or combination of administrative service with other school
emplovment will be accepted. Experience eatned outside California must be verified on
the official letterhead of the out-of-state employer or employers by the superintendent.
assistant superintendent. director of personnel. or director of human resources by which




e (4) Performance evaluat1ons

Code.

Proposed Addition and Amendments to Title 5 of the California Code of Revulatlons Pe1 taining to Administrative
Services Credentials — Final Text S .. .. Pase 10

~~the mdnudual was emploved Emerlence frorn outsrde the Unrted States will not be
--considered.: S i o S i L

(3):- The term “state’ as-used-in this sectioh means a state. territory or Dossessmn of the United
States. the District of Columbia. or the Commonwealth of Puerto Ricoi -+

( ) The effectlveness areas on the performance evaluatlons must 1nclude but are not

the evaluations. the individual - may: ‘submit.a supplemental- letter on the emnlovel S
letterhead and siened by the superintendent or his/her designee. -

2:N ation” : -ship: inF - - imD ion- ‘and-.-instructional
practices; :

*'e‘r‘e'xtié"néof .‘thé‘ seh001: and

Implerenitation of effective procedures for sir

..Evidence" of" self-motlvauon contmuous Drofessrona develonment and the
updating of skills in administration. '

(B_) Performance evaluation ratings must be’ satisfactory or better &
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Introduction . . . _ ) ,
At the dawn of the 21 century. the demand for high quality school leaders has never been greater. And

with such demands. come new roles. responsibilities, and performance expectations. The imperative for

high quality school leaders has been stimulated by the broader national education reform agenda and by
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recent research regarding the centrality of effective leadership in the development and support of
powerful teaching and learning in schools. In a study conducted by the Wallace Foundation researchers
stated, “To date we have not found a single case of a school improving its student achievement record in
the absence of talented leadership.”! Moreover, they noted that effective leadership is second in
mportance only to effectlve teachmg among the many school Varlables that 1mpact student achlevement

.. As the condltrons and contexts of Cahforma S nubhc schools and the needs of 1ts chﬂdren contmue to g

guide preliminary and clear administrative licensure p_rocesses and regulrements and t0.ensure that they .

reflect current research about effective leadership in schools while keeping nace Wlth the hlEhlV e

"comnlex and dlverse needs of Cahforma schools and the chrldren served bv them

Wlﬂ‘l the im "lernentatlon of the 2013 14 Admlmstratrve Servrces Credent1a1 Pro’ ram Standards the
Commission emibarks upon a new era in the preparation of California's educational leaders. The primary . .
focus of the prehrmna_ry administrative services p_rogram will be to prepare future leaders for their initial -

administrative position. with special emphasis on preparation for the position of: site administrator, or
principal, for a specific school site, while the clear credential program will be focused on job-embedded,
real-life experiences of educational leaders. The heart of the clear credential program is a coaching-
based professional induction process contextualized for whatever job the administrator currently holds
‘while continuing to develon candidates for future leadership positions: This new structure is designed to -

provide the best career nreparatlon and exnerrences for effectlve leadershm 1n Cahforma 5 21st century
schools : L e et e e S ;

The Learmng to Teach and Learnmg to Lead Contmuums SICTIRE 8 e
Conceptually, the cultivation of high quality leadership begms in the classroom and proceeds along
continuum of professional activities and experiences that also includes initial preparation, performance

-assessments;* professional -+ induction,--and-- ongoing professional - development.- The .- 2013-14 .|

Administrative Services Credential Program- Standards- are de51gned to -illuminate and facilitate: a
candidate’s proeression along the  professional pathway. from classroom teacher to- practicing
administrator ‘through aligned and developmentally progressive learning activities and experiences.

Figures 1 and 2 on the next pages illustrate the Learning to Teach and the Learning to-Lead continuums,
two halves of California's educator continuum.

1 Teithwood, K.. Seashore Louis. K., Anderson S.. &Wahlstrom K. (2004). How leader: Sth mﬂuences Student lea7 nzn,q
New York. NY: The Wallace Foundation. Retrieved from http://www.wallacefoundation.or cr/l\nowledce-centel/school-
leadership/key-research/Documents/ How-Leadership-Influences-Student-Learning.pdf
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Specifically. this new structure identifies a continuum of learning for the educational administrator - the

Learning to Lead system. The Learning to Lead system begins with five years of credentialed
experience in public schools, and continues through identification of leadership potential. enrollment in

Administrative Services Credentials Program Handbook
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a preparation program, participation in an induction program during the first two years of employment,
and ongoing learning throughout an administrative career. It provides for structure, support. and
professional development for. each success1ve stage w1th Dartnershms between emplovers and
pleparatlon programs. * ey o :

' -Learmn to Lead rov1de's a coherent, comprehensive, and robust system of professional preparation and
development that will cultivate and support.school leaders who can facilitate powerful instruction.for all .
studentsand-ongoing -school improvement: through. effective: management practices; a.commitment to._
. social justice and equity. ethical behavior, professional courage. and personal integrity. These and other .

~ - key elements of effective leadership are further described within the following preliminary and -clear

administrative service credential standards. These elements also run throu,czhout each of the stanclalds R

i and ‘are particularly important - leadership : activators. that-can stlmulate the condmons necessarv for
v1brant and effectlve Dubllc schools Where all chlldren can succeed :

-“Throu h .the -[;eérnin “ to -Lea.dk ks _stem theCTC Willsu ' ort tlie re .araﬁon of hi 'h‘ ‘uali s.chool
. leaders- who possess the knowled e, skills; and. dispositions needed to lead . Cahforma S ubhc schools
nto the 21% centu__ry wrth a clear v1s1on and a cornmltment to excellence :

The Role of Performance Expectations an'd the California Professmnal Standardsfor :ll)ducefionnl
Leaders B Y h

The California Professional Standards for Education Leaders (CPSEL) identify what an administrator
must know and be able to do in order to move into sustainable. effective practice. They are a set of broad

policy 'standards that are the. foundationv._ for administr_ator preparation. induction, development,
professional learning and evaluation in California. Taken together, the CPSEL describe critical areas of

leadership for admrmstrators and offer a structure for develo in and su ortm educa’uon leader
throu,qhout thelr careers:- e e T T

CPSEL have been a Dart of the Cahforma s education leader nreparanon contmuum since 2001h L

becoming an integral part of adm1mst1ator preparation programs and the assessment of administrator
candidates. In 2004, the CPSEL. were adopted as part of the standards-based program for the
Administrative Services Clear Credential, introducing a common language to be used in the discussion
of administrative tasks and responsibilities. '

Embedded in the 2014 Administrative Services Credential Clear Induction:Program Standards are the
- 2014 updated CPSEL. ' Retaining their former structure, the 2014 CPSEL reflect changes in the
education administrator’s job responsibilities over the last decade and introduce example indicators of
_ practice that aid in understanding each standard in day-to-day school life. A. companion booklet to these
~.; standards, the 2014 CPSEL mcludes these three levels can be found on the CTC WebSIte

“-I,.»In 2012 the Educat01 Excellence Task. Fo1ce- a omt effort by the Comrmssmn ol Teache1 Credentlalin
L and the State Superintendent of Public Instruction issued areport entitled Greatness. by Design: Among . |-
. \.its many recommendations, the Task Force called for the need to clari

=the. ‘competencies. beginning .. 3| -

- administrators--and their mentors--should be expected to acquire.2 As a result, the 2013 Preliminary. . |

Administrative Services credential _program standards introduce the California . Administrator

2 California Department of Education. Greatness Zav Desiznb (2011) Sacramento. CAi Retrieved from
hitp://www.cde.ca.gov/eo/in/documents/greatnessfinal. pdf '
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Performance Expectations (CAPE) that describe the set of knowledge, skills and abilities that beginning

education administrators should have and be able to demonstrate. Aligned to the more sophisticated and

complex CPSEL. the CAPE describe a foundation level of knowledge. skills and abilities targeted to a
candidate preparing for their first administrative position that also prepares the candidate for

ongoing/future learning in the CPSEL themselves. The alignment of the CAPE and CPSEL within the
ASC program structure is illustrated in Figure 3

' “‘Fi“g’u’i"é EH Standﬁrds'and' Performance Measures for the ASC Credéntiéls S

PR&,IMEN&RY CREDENTIAL PRQ@R)&M CLEAR CREDENTIAL PROGRAM

Progrom Standards Program Stapgards

CPSELS

CPSELS

Administrator Performance Assessment

Cateory IV: Stondard of Candidete Cometence and Peformance .

' Cateaory 1: Proaran Desian and Coordination
Lyniculum

- Category HE: Demonstrati

(Gem
| CAPE 19 i
| capE20 . "

Tooether, these new components of educational leadership preparation--content expectations,
performance expectations, targeted preparation. individualized support, ongoing professional learning
and standards-based assessments--provide a coherent system of development that promise to prepare,
support and make stellar California's next decade of administrators. leaders who have a deep personal

commitment to high expectations for their work that is informed by professional standards.?

3 California Department of Education. Greatness by Design (2011) Sacramento, CA: Retrieved from
http://www.cde.ca.gov/eo/in/documents/greatnessfinal.pdf
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Preconditions for the Preliminarv Administrative Services Credential Program

‘I addition to the Commission’s General Preconditions. a Commission-
' to recommending a candidate for a preliminary Administrative Services Credential that the candidate has met

approved program shall determine prior

the following requirements established in California State laws. regulations, and/or. Com_mission policy:. - -

Precondition 1: Possess one of the followm,q valid credentlals

rogram 'of"_: e

' a a clea1 or hfe Ca11fo1n1a teaohm‘ credent1a1 that 1e u1res a baccalameate de ree - and a i

P auth01 1zat1on or

- b. clear or hfe Cahforma des1gnated sub]ects teachmg creden’ual in adult educatlon, career techmcal s
educatlcn. vocational education’ or special subjects. provided the applicant also possesses a
baccalaureate degree. and holds an English learner authorization: or a

Administrative Services Credentials Program Handbook
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c. aclear or life California services credential in pupil personnel services. health services for school nurse,
teacher librarian services. or speech-language pathology or clinical or rehabilitative services requiring a
baccalaureate degree and a program of professional preparation. including field work or the equivalent.

Education Code section 44270(a)(1) and Title 5 of the California Code of Regulations section 80054(a)

For Intern Programs: An entity that operates a program of preparation for the preliminary Administrative
Services Credential with an Intern option shall require each candidate who is admitted into an Intern Program to

possess the appropriate prerequisite credential prior to recommendation for the intern credential and the
assumption of intern administrative responsibilities.

Precondition 2: Meet the basic skills requirement as described in Education Code section 44252(b). unless
exempt by statute.

Education Code section 44252(b) and Title 5 of the California Code of Regulations section 80054(a)

For Intern Programs: An entity that operates a program of preparation for the preliminary Administrative
Services Credential with an Intern option shall require each candidate who is admitted into an Intern Program to

verify the basic skills requirement has been met prior to recommendation for the intern credential and the
assumption of intern administrative responsibilities.

Precondition 3: Verification of one of the following prior to being recommended for the preliminary credential

a. five vears of successful. full-time teaching experience with an employing agency as defined in Title 5 of
the California Code of Regulations section 80054(g)(1) and (2)(A):

b. five vears of successful. full-time experience in the fields of pupil personnel. school nurse teacher
librarian. or speech-language pathology. or clinical or rehabilitative services with an emploving agency
as defined in Title 5 of the California Code of Regulations section 80054(g)(1) and (2)(A); or

¢. acombination of (a) and (b).

Education Code section 44270(a)(2) and Title 5 of the California Code of Regulations section 80054(a)(4)

For Intern Programs: An entity that operates a program of preparation for the preliminary Administrative
Services Credential with an Intern option shall require each candidate who is admitted into an Intern Program to

verify appropriate experience as described above prior to recommendation for the intern credential and the
assumption of intern administrative responsibilities.

Precondition 4: Has completed a Commission-approved preliminary or intern Administrative Services
Credential Program based on Administrative Services Credential Program Standards (rev. 6/2014).

Education Code section 44270(a)(3) and Title 5 of the California Code of Regulations section 80054(a)(2)

Precondition 5: Verification of an offer of employment in a full or part-time administrative position in an
employing asency as defined in Title 5 of the California Code of- Regulations section 80054(g)( 1). If a
candidate has satisfied preconditions 1 through 4 but does not have an offer of employment. the Commission-
approved proeram shall recommend for a Certificate of Eligibility which verifies completion of all requirements

for the preliminary Administrative ‘Services Credential and allows the holder to seek employment in and
administrative position.

Education Code section 44270(a)(4) and Title 3 of the California Code of Regulations section 80054(a)(6)
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Preconditions for the Administrative Services Credential Clear Induction Program |

In_addition to the Commission’s General Preconditions. a ‘Commission-approved program - shall = -
determine prior to admission of a candidate to a clear Administrative Services Credential program that
" the candidate has met the followmg 1equ1rements estabhshed in Cahfomla State_ laws regulations, -
o and/m Commlssmn noth AN R : Dignt s

Precondition ]: Possess a valid California Dreliniinary Administrative Services'Credential;: " = oo

8005 4(d)(1) - =

an employmg agency as defined in T1t]e 5 of the California Code of Re(fu]atlons section 80054(g)(1).

”f'_f"f"’"‘"Educanon Code secz‘zon 44270/0)(4)
- s0ss@E)

lm’ Tz/le .5 of 1/7@ Calzfmma Code of Reffulanons 9@5110"

Precondition 3: An entity that operates a program for the Clear Administrative Services Credential shall” ™
- provide for the development of a written mdmduahzed program of professmnal development activities

- shall be developed in consultations amongthe candidate. emp]ove1 and umver31tv representative.-

Educailon Code Section 4-/270] (a)(3) and T zile 5’ of the' Calzfomza Code of Refrulatzons section
8()034 d) ] i : . : e

In addmon to the Commlssmn General Pr econd1t10ns as wel] as P1econd1t10n 1.:2. and 3 above. a
Commission-approved program shall determine prior to recommendation of a candldate for a clea:r

Cahfonna ‘State ]aws. 1ecru1at10ns and/01 Commlssmn policy: -

- Precondition 4: Verification of two years of successful experience in a full-time administrative position..
. as defined in Title 5 of the California Code of Reaulatlons sec‘uon 80054(2)(2)(B) Wﬂh an emD]ovm,q e
_agency as defined in section §0054(g)(1).. : - :

Education Code Section 44270.1 (a)(2) and Title 5 of the Cdlif’éfi‘h}?a:Cddye' of RéQi{ZC{ﬁbﬁS“‘,S'ej'cl‘idn.” R
00’4/0)/]) al’ld (0)/2)(3) .- »

Pr econdltlon 5: Has compleied a Comnnssmn apmoved Clear Adnumshatlve Serwces Cledentlal e
Induction Program based on Administrative Services Credential Program Standards (rev. 6/2014). .

Education Code Sectlon 44270] (a)(3) and Tltle 5 of the Cahfmma Code of Revulatlons SGCUOH

- - Education Code section. 44770 ](a)(]) and Tzlle 5 of the Calzfomza Code of RGOL{]CIZIOI’LS secrzonl -

Precondition 2: Verification of an offer of employment in a full or part-time administrative position in.:: .

“(cléar credential induction plan) for the ‘advanced preparation program based Upon individual needs. The plan™

- Administrative Services Credential that the candidate has met the followmo 1equ11 ements ‘established in “
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Introduction

In Cahforma, the overwhelmmg ma] orl'gy_ of educat1on adm1n1strators begin their careers in some e
* kind of leadership position at a local school. _Additionally. research studies ‘during the last two
decades have shown that school leadership plays a mvotal role in improving the quality of

education. resulting in higher student achievement scores.- * Therefore, the determination was == ¢

- made to focus the state's plehmmary plepeuatlon-plogmm on preparing a candidate to assume. - -
leadershm ataschool s1te g e T R T T e e B

4 Darling-Hammond. L., LaPointe. M.. Meverson. D.. Orr. M.T. & Cohen. C. (2007) Preparing school leaders for a
chaneing world: Lessons from exemplary leadership development programs. Standard. CA: Stanford University.
Stanford Educational Leadership Institute. _ Retrieved from http://www.wallacefoundation.org/knowledge-
center/school-leadership/key-research/Documents/Preparing-School-Leaders.pdf
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While both the preliminary and clear programs continue to be framed around California's
Professional Standards for Education Leaders (CPSEL). the preliminary standards introduce a
new _structure for preliminary programs, the Content Expectations and the Performance
Expectations. In support of preparing candidates for school site leadership. the Commission on
Teacher Credentialing has identified what administrators should know and be able to do on the

first day of their initial education administrator position. These expectations are to be _
interwoven into the candidate's coursework and fieldwork and the responsibility of the program .

" to ensure each candidate has the opportunity to demonstrate their mastery. of them through’a . | .
variety of assessments throughout their preparation program. ~ Only wupon successful =

demonstration of these expectations will a candidate be recommended for a preliminary ASC .

credential and move on to the clear induction program and the related. but more complex.,

 CPSEL.

Underscoring the need to practice administrative skills, the 2013 Administrative Services
Credential Preliminary standards require institutions to prepare future administrators through
traditional coursework that is enhanced by quality day-to-day fieldwork. with assignments and
experiences that reflect the responsibilities of today's school leadership and the program's
coursework. By serving in today's schools. in positions where candidates are asked to recall and
apply the knowledge and skills being learned in their preparatory program courses, the
candidates become better prepared to address 21st century administrative job responsibilities.

Finally. these standards also acknowledge the healthy. robust partnerships that must exist
between program sponsors and the schools. districts, and county offices they serve. Regular
communication is required with the goal of both institutions understanding the mission and goals
of their partners. More than being advised of program structures and activities. the partnerships
discuss program design, candidate assignments and best practices that will provide quality

learning opportunities. It is only through joint collaborative efforts that candidates will be
provided with quality fieldwork that brings day-to-day relevance to corresponding coursework.
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Standards of Quality and Effectiveness: for Preliminary Administrative
Servnces Credential Programs Standards
' (AdoptedDecember 20]3) P

Cateoory I Prooram Desngn- and Coordmatlon ﬂﬁé—G&PF}eﬂ-l-ﬂ-m

: Program Standard 1 Prooram Deswn and Ratlonale SRR
~ The pi-efe&s-keﬁ&l—}e&ée'l%hl-p admunstratwe serv1ces mepalatlon program mc—l-ades—a—pwﬂpese#ul—

: 1nstruct1ona1 leaders o serve effectwely ina varlety of public schools and school districts. The

* extensive = opportunities for' fo engage: candidates: in develomng knowledge skills, -and
~+ dispositions to advance teaching and learning;.

2+ both- formatlve and summatwe assessments based on the 4

: _des1gn of the prog 0ram is based on a sound 1at1onale 1nformed by the01y and research and ahgned

W@HS adult Iearmng theory&es The proglam 111cludes a coherent develomnental integrated,

and interrelated set of theoretical and practical learning experiences is designed to provide

} The program 1neludes

Calzforma Admmzsrrator Performance Eweclaz‘zons

Program Standard 2: Pregram-Collaboration, Communication and Coordination

Each sponsor of an administrative preparation program establishes one or more partnerships that
contribute substantively to the design. implementation. quality and effectiveness of the desigs
aﬁé—mﬁa}eﬁ}eﬂﬁﬂeﬂ—ef—e&eh—e&&éiéﬂ%e—s—prepa%eﬁp_ rogram. Partnerships agreements are
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eeepeaa%wely co”aboratlvehLestabhshed \mtb each partmr sbaa—vﬁg and cleaﬂv deﬁne roieq and
expectations of all partners sharing the responsibility for the implementation and success of the

higher education institutions, community organizations, and other stakeholder groups establish
roductive working - relationships, coordinate joint efforts, and communicate regularl

field experiences: selection and preparation of field experience supervisors. and assessment and
verification of candidate competence.

Program Standard 3: Development of Professional Leadership Perspectives
| By design, the administrative services preparation program facilitates each candidate's

1‘ development of a professmnal leadershlp perspectwe bﬁ%’v&éﬂﬁc—e?&eﬂ%%—eppeﬁt&k&es—%

R O

fesemeeﬁﬁ&&&@emem—aﬁfeeps—saeeeﬁﬁ&kms%ﬁe&eﬁal—}eaéefship- The mo,qram cumculum and
pedagogies are designed to engage candidates in learning activities that require the ability to
diagnose the causes of organizational problems at both macro and micro-organizational levels

Administrative Services Credentials Program Handbook
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program. Partners, such as advisory committees, school districts that facilitate field experiences. . *.

... openly. Partners share-responsibility for program guality; candidate recruitment, selection,:and .-~
advisement: curriculum development; delivery of instruction: selection of field sites; design of .. . .




(e.0.. system-wide and individual). The program provides multiple opportunities for candidates
to_apply_skills ‘of ‘reasoned and cbjective inquiry to analyze complex problems-and propose
effective solutions considering the political context and its implications. In addition. the program
.-ensures  candidates “understand._ehvironmental" contexts, = organizational " culture, intra-
.organizational systems, and their influence on human behavior and educational outcomes.

candidates’to ‘both the 1ntema1 and external 1nf1uences ‘rélationships, resources. and 0D] ortun1t1es
. ,;that can: en,qendel and support the vision and mission ‘of the-school and district; .

”’Program Standard 4: Equity, Dlversﬁ)— and Access

By design, Fthe administrative services pfefeweﬂal—}eadefsh}p prepa1at1on p1og1am p10v1des
-each. candldate w1th .an, opportumty to ex : understand and amolv theorles?

g_)_enamme thelr personal attltudes related to 1ssues' of r)rlvﬂe;ze and DOWCI in dlfferent domams
including teward race, gender, language. sexual orientation. religion. ableness. .and socio-
v_economm status ( ) _1earn‘ about ways to ea—;amme—aﬁd—eeﬂﬁent analvze momtor and address

(d) come to unde1stand the 1ol"e'of the leader in 'cieatmg equltable outcomes i school

“‘analyze and minimize
-personal ‘bias: how policies “arid histerical practices ‘createand’ mamtam ‘institutional-bias; andg_,
. 'how leaders can:address and: momtor 1nst1tut1ona1 level 1nequ1tv -

iﬂS-t—i‘E’d:H@ﬁﬁd—b—l—&S—The Drooram m epa1es candldates to 1mm ove schoohng for all students w1th an
1nphas1s on vulne1ab1e and historically undelserved students by examining teachmg, learning,
student engagement. student discipline. school. culture. family. involvement, and other
rogrammatic supports in the school for_ the purposes of providing effective instruction and
equitable access for all students. The program ensures candidates understand pedagogical
approaches that recognize the importance of building on students' strengths and assets as a
foundation for supporting all students. especially historically undelselved students moludmg
English learners and students with special needs. :
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Finally: the’ program ‘builds leadership Dersnectlve through . learning: act1v1t1es that EXPOSE |




Program Standard 5: Role of Schooling in a Democratic Society
By design, Fthe professional-leadership administrative services preparation program provides
each canchdate with an opportumty to critically examine the principles of democratic education
and the responsibilities of citizenship. This includes the
moral imperative to provide all students with the best possible education. The program prepares
each candidate to understand the role of the school in preparing K-12 students as-Future-citizens
and-to actively and productively engage in civic responsibility and to identify and critically
analyze the variety of 1deas and forces in 5001ety that contnbute to_(or constlam) a democratlc

The program 1ncludes fehe—stad—}e—ef

opportunities for candidates to learn how historical and philosophical ferees-influences, state and
federal policy decisions. aswellas-peliey-decisions and prevailing educational practicesshave-an
impact em—schooling. The program prepares candidates to understand the administrator’s

responsibility to develop and nurture public support. family participation. and community
engagement. In addition. the program prepares administrators to establish civility through an

organizational culture that promotes constructive problem solving, conflict resolution strategies,
and application of ethical behaviors.

i EO Z iiiﬂ QOJ E;%ié
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.‘;’sustalnable V1s1on of teachm o _and learmn that 1s res onswef'to the chan 1n‘ context of a ‘1ven ‘

‘The “administrative” service
*Cahforma student academic conternit and curriculum standards. research-based instructional ‘and
: assessment practices: and the cand1date S ablhtv to assess classroom instruction "and provide

vstandards The program provides multiple opportunities for each candidate to learn. practice. and

Program Standard 6 Vlslonarv Leadersh ip S TR
The -administrative services orenaratlon program hehas the.candidate develon an act1onab1e and

preparation program addresses the candidate’s knowledge of

focused cons’uuctwe feedback to teachers. The program develops candidates’ knowledge of how
ivity. collaboratiori, commun1cat10n and crifical thinking skills with the content

teflect on instructional leadershm ‘as ﬁlrther deﬁned in the adopted Con/eni Eweczam)ns and,
Per formance Ewec/ai ions..
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Prosram Standard 8: School Improvement Leadership

The administrative services preparation program aids the candidate in selecting and using data to
identify what is working, diagnosing needs. and identifving opportunities for growth and change.
The program develops the candidate's knowledge about how to_strategically implement
appropriate and effective school improvement theories and strategies. The program increases the
candidate’s capacity to communicate and lead others in continuous improvement and monitoring
of these efforts based on student and school outcomes. The program provides multiple
opportunities for each candidate to learn. practice. and reflect on school improvement leadership
as further defined in the adopted Content Expectations and Performance Expectations.

Program Standard 9: Professional Learning and Growth Leadership
The administrative services preparation program addresses the candidate’s ability to model

professional growth. framed around principles of adult learning, and identify and facilitate
focused developmentally appropriate professional growth opportunities to build individual and
collective capacity. These capacities include collaborating with others to help achieve the
school’s vision through professional learning focused on improving teaching and learning. The
program provides multiple opportunities for each candidate to learn, practice, and reflect on
professional growth leadership as further defined in the adopted Content Expectations and
Performance Expectations.

Procram Standard 10: Organizational and Svstems Leadership

The administrative services preparation program addresses the candidate’s ability to understand,
align, effectively manage. and integrate all the organizational structures, processes. and policies
of a school system that impact the school’s ability to achieve its vision and goals. These skills
include an understanding of the regulatory and legal contexts involved with the management of
human. fiscal and material resources. The program provides multiple opportunities for each
candidate to learn. practice, and reflect on organizational and systems leadership as further
defined in the adopted Content Expeciations and Performance Expectations.

Prooram Standard 11: Community Leadership
The administrative services preparation program addresses the candidate’s ability to advocate for
the school and to communicate through a variety of media its successes. needs. and challenges
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with ‘a broad -range -of -audiences; collaborating with ‘parents. the community. and others in
achieving the’school’s vision and goals. The program provides multiple’ opportunities for each
candidate ‘to_learn. practice. and ‘reflect on community leadershm ds further deﬁned in_the
-adopted Content: Ewec!atzom and Performance Emecmfmn.s' :

, plogram' cand1daies

: ‘a"'vauety of diverse and 1eahst1c settlnos both in- the: day—to day functlons of
-adm1mstrat01s and n longef—term pohc design and implementation

}Whlch the candldate s pelformance is Uuided assmted and evaluated in- each ﬂeld expenence In
this system, at least one field/clinical supervisor ‘and at least one plogram supel"\flsm p10v1de
complete, accurate, and timely feedback to the candidate, including constluctlve suggestlons for
nnprovement-‘ee—’ehe—eaﬁé&éai&e :

f-Cateoory IVH Staﬂd&eds—ef Candldate ACompetence and Performance

Program Standard 9]4 Assessment of Candldate Performance
Prior to recommending each candidate for a Preliminary Administrative Services Credential, ene

or-moere-persons-responsiblefor the program determines on the basis of thoroughly documented
evidence that each candidate has demonstrated a satisfactory knowledge and understanding of
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the California Administrator Content Expectations and satlsfactory performance on the full
range of standards-of-candida , Q

CategoryHI-California Admzmslmfor Performance Expectations below A representatlve of the
program sponsor and at least one field/clinical supervisor provides the verification of candidate

competence and performance. When available, a Commission-approved Administrator
Performance Assessment may be used to satisfy this requirement. Satisfactory performance is

defined as achieving competence as expected for entry-level administrators. .During the
program, candidates are guided and coached on their performance in-relation-te-the-standards-of
eaﬁéda%e—eempeteﬁee—aﬁé—pei—fefm&nee—umng formatwe assessment processes %ffﬁeaﬁeﬁ—e%
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Glossary of Terms

VPreliminarvVAdministrativ.e S_er\(ices Proqra_rr; Ste_mda_rds L

| ';___.___St:aﬁdard{; 2

Definition - : -

Adult I'earning

‘| 2./ Self-directed learning: :
-|' 3. Prior experiences: of the learner
“ 14, Readiness to learn: '

-|-6. Motivation‘to learn: -

‘| The processes by Wliicll'adults ga’iﬁ knowledge -and expertise ‘that include

activities constructed upon six key principles:
1. The learners’ need to know '

5. Orientation to learnmg and problem solvmgq and

1,.6; 7.3,

distinguished from

mentor)

1eth1nk1n0/re-stratev1z1n B

“CAPE/Perforrnance A set:-of six gkill’ cate,czones that desc11be the nerformance -expectations for
Expectations i) 9:10, 11:"| candidates ready to begin setvice as a California educational administrator. -
- 11214 - L : . . R S h . N
| Civie: wesvss - oefsb |-Active  participation -in:the -public ‘life" of~acommunity -in-an _informed, |-
Responsibility . | =~ - = | .committed. -and constructive manner, with a focus ‘on the common good.
Coach (as | 14 A formal;-professional relationship between a:candidate ‘and coach. directed

toward attainment of professional and organizational goals focusing.:
consistently, upon leadership that positively impacts learning and ‘teaching
‘practice. A coach is trained and skilled in applying a variety .of coaching
“strategies; sl<1lls “and resources to the context and needs of the candidate.
Coaching is a complex process wh1ch can lead to_changes in practice, in
._and: tlansfonmn - the- leader s

coaches focus on the ca11d1dates unde1standmg and aDDllcaﬁon of CPSEL-

based leadership outcomes.” (In" conirast, a mentor is” an_exper ienced

\'practitioner who has an informal relationship with a candidate, fostering an

understanding of culture, expectations. and the candidate's place and
possible contributions to the work environment. A mentor provides a willing,
nonjudgmental ear, counsel when sought and focuses on topics determined
by the candidate). '

Community/School

2.5. 11

An assemblagce of people and organizations intimately involved in the day-to-

Community

day activities and success of a school. The community members associate
with each other and share common values about the education of children. A
school community might include administrators. students. parents. guardians
and families. parent-teacher organizations. city services, local businesses.
social agencies. '

Content
Expectations

Describe the underlving content knowledge needed by the administrative
services candidate to successfully- meet the performance expectations

outlined in the California Administrator _Performance _Assessment
Expectations (CAPE).

Formative
assessment

Formative assessment is a process used by teachers and students during
instruction that provides feedback to adjust ongoing teaching and learning to
improve students' achievement of intended instructional outcomes.

Interpersonal Skills | 3

The ability to interact positively and productively with people through the

application of emotional and social behaviors that are contextually and
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i

étaildﬁrd

" Definition

Term
circumstantially appropriate and sensitive to the needs of others.

Intra- 3 The logical and coherent arrangement of vision, goals, policies, regulations,

Organizational and practices within an organization.

System o

3 Learning activities and pedagogies treat the knowledge, concepts, and

Learning activities content of educational administration as relational and interactive rather than
discrete and separate. Programs are urged to incorporate student centered
learning activities and pedagogies into their program design. These activities
are developed using authentic problems of practice and that engage the

e —-- - —-|-]earner in-processes that simulate problem-solving: decision-making: or-other
management and leadership tasks as they would be applied in the real world.

Partnerships _ and {2 Informal and formal agreements between the sponsoring institution or

Partnership program leaders and other K-12 organizations (e.g. district or county offices,

agreements colleges and universities, educational organizations, professional learning
groups) that outline each partner's responsibility to the program's design.
implementation, evaluation, and success.

Privilege and | 4 Power refers to the ability or official authority to decide what is best for

Power others, the ability to decide who will have access to resources, and the
capacity to exercise control over others. Privilege operates on personal.
interpersonal, cultural, and institutional levels and gives advantages. favors.
and benefits to members of dominant groups at the expense of members of
target groups.

Professional 9 The _administrative _services credential program provides learing

Learning ‘opportunities through both sessions that address topics common to all

: candidates and individualized learning . Professional learning can be
provided by coaches, colleagues, workshops, etc. '

Summative 1 A process used to objectively determine if the activities and results of the

Assessment object being evaluated (e.g.. program. intervention, person. etc.) met the
stated goals.

Supervisor 2.13. 14 | Individuals from the employing district, school or county office who support
administrative induction candidates. Although they often provide input to the
program (e.g.. site or district goals), they remain outside the confidential
coach and candidate relationship. ,

Vulnerable and | 4 These students may include students of color, low income, the physically

historically disabled, blind, deaf, deaf-blind, or hard of hearing, mentally ill.

underserved developmentally disabled, impoverished, immigrant communities limited

students English or non-English proficient, undocumented person, medically

|- dependent or medically compromised, chemically dependent. homeless and | § - - --

shelter dependent, clients of the criminal justice system. and emerging or

1 transient special needs.
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| and commiuni

| During_induction. Commmsmn-

Section IV. Clear Induction Program Standards

Introduction to the Clear Induction Program Standards

With the adoption -of the 2014 Clear Induction program standards. California joins numerous other states by v
regumng an induction experience as part of the credentialing of its educational leaders, providing a "strategy for

novice principals that not only...supports individual transition and growth but also...enables the district 1o

..validate the quality of novice school principals. When novice [administrators] are able to improve and broaden

nd beeome hlghlvv

e1rcumstances ‘This_job- embedded
anproach where learmng is more theoretical and occurs in the college classroom. Induction shapes candidates'

program as outlined by’ the program standards, with ‘an accomnanvmg descrmtmn of the three requlred
components of coaching. professional learning and assessment.

both attainment of the identified goals and the candidate's demonstration of leadership.

‘ MProfessmnal Jearning mov1des addmonal opportunities to learn and erow while networking with colleagues.

Professional - development* sessions’ may  address: common- leadership- themes pertinent to beginnin

administrators. but is also responsive to the needs of each candidaté and individualized work targeted in the .
California Professional Standards for Education Leaders (CPSEL). Novice administrators benefit from ‘

opportunities to practice pertinent skills while learning alongside other induction candidates who provide
support. celebrate success, and collaboratively engage in learning.

SKearney. K. (2010) Effective Principals for California Schools: Building a coherent Leadership Development System. San Francisco:
WestEd. Retrieved from: http://www.wested.org/online_pubs/EffectivePrincipals.pdf

_ rowth and atfainment of leadershi outcomes and must adapt to the varied needs of candidates, to respond to i
... new research-based practices, and to respond to the evolving 21st century expectations of schools to prepare .1 .
students for success bevond K-12. F1gure 4, on the next page. DI‘OVldeS a flowchart of California's mduc’uon :

The central structure of induction is the coaching expetience: A qualified, trained coach is assigned to each
candidate for the first two years of his/her administrative career. Selected for skills and interest in fostering
today's educational'leaders';""‘eoaches receive specialized training that equips them to work collaboratively with |

candidates and district leaders to’ develop professional practice. Together. they gather and examine data, set
goals for leadership performance. develop candidate competence. engage in formative assessment, and evaluate :
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L apmoved Drov1ders shape professional learning fo focus upon candldates '
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rofessmnal develo yment replaces a more tradmonal -




Fioure 4: Flowchart of California's Administrator Induction Program

Employment in a
Position Requiring

Program Entry. Coaching Begins

: Individual Induction Plah( s)
Z
<
Coaching Assessment

=

Z.

-]

7))

&

<

m 3

. Professional

Learning
Demonstration of Candidate Competence |

[ Recommendation for the Clear Credential ]
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Figure 5: The Components of Induction

COACHING S
Experienced administrator coach

®
e  Confidential relationship
. :
®

One-on-one support
...Job-embedded sgpport

Actionable feedback.+:
Develops:an-ongoing relatlonshm

Trust-building: relatlonshm
7 Non-evaluative support: . e
" Provides guidance to cand1date ( not dlrectlon) :
! Provide leadership ant1cmat1on and refléction ™
- Builds leadership confidence and independence -
- Receives training before being assigned to a candidate

wood =y
e o 0 & o

PROFESSIONAL LEARNING
e - Qutlined in the TP RIS
Related to ITP Goals that are part of the evaluatlon system

~ Aligned to Category III, Std. 5 "of the Admm Inductlon Standards
- Supports growth for candidate

" May be individual or group

- Provides networking opportumtlés i
; Offerlngs that address needs common to all begmmng admm1sirators "
e . Offerings that address the 1nd1v1dua1 needs of each candidate *

o  Possibly held a position s1m11ar to the candldate s posmon ( pro,q_;_am sgonsor decision l‘ foge

- Takes a variety of forms: individual or group, Workshop or networkmg Wlth p_eers, etc.fg -

ASSESSMENT OF CANDIDATE
e  Promotes leadership growth
- Based on Category III, Standard 5 of the Admin Induction Standards
Provides feedback that promotes professional reflection .
Initial assessment as baseline for induction experience .
- Formative processes employed throughout the induction experience
Benchmark evaluation to show progress midway in program , N
Summative demonstration of competence for complétion =~ T - Eor e
Includes rubric-based assessment tools
. Venﬂca’uon of conmetence bv program sponsor and coach
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igure 6: Candidate View of Induction

Enrollment into Program (within 120 days of job start date)

Initial Assessment

Coaching Begins (within 30 davs 'pf enrollment)

N g i © et e

Year Oné

Demonstration (with evidence) of Competency in Category ITI. Standard 5

Benchmark Assessment gérogess toward completion)

{ throughout Induction), '~

Development or Revision of ITP for Year 2
(revisited and revised throughout Induction)

Y\ Professional )
\ Learning /

Year Two

Demonstration (with evidence) -
Of Competency in Category II1. Standard 5

Summative Assessment

v . . -
- Recommendation for the Clear Administrative Service Credential
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While the preliminary program uses the California Administrative Content Expectations and the
California _Administrative Performance Expectations (CAPE), based upon the CPSEL,
California's induction program directly uses the CPSEL as a uniform guide for what a candidate
should know and be able to do. Formative assessment activities built around the CPSEL assists
the candidate in identifying growth areas, ant1c1p_at1ng, planning and implementing leadership

..CPSEL also.frame.measurements that indicate. whether/when .a-candidate has met requirements
-.and.can-be. recommended fora clear admnnstratwe serv1ces credentlal “

Cahformas mductlon Drograms nrov1de the brldge between Kknowing the research sk1lls -an
_policies behind effective educational admmmtra’uon and leadershm performance. in_an

experiences, .and-then. reflecting upon those experiences in order to grow professionally. .. The,-.

. education . 'community. - focused . on: continuous *. “growth dand _student:i. ach1evement

~" Recommendation for the Clear Admlmstratwe Serv1ces credentlal vahdates that the candldat o |

has successfuliv crossed this bridge.
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Section V. Standards of Quality and Effectiveness: for-Standards-based-Clear

Administrative Services Credential Clear Induction Programs_Standards
(Adopted February 2014)

Category I: Program Design and CurriewlumCoordination

Program Standard 1: Program Design; and Rationale-and-Coordination
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: ..Professional learnin

... candidates to demonstrate growth and competence in the Cal1fo1ma P1ofess1onal Standards for. .,
"Educanonal Leadels (CPSELY outlined in” Standaui 5

'The des1,<zn of the nrogram allows for enrollment w1th1n 120 davs of startmg -an 1n1t1al ;:(;-'v':n.-zi.-‘
administrative p_os1t10n Upon program compleuon, the Induction program sponsor certifies a

Revised Septesber20+-+June 2014 68

Induction is the support and guidance provided to novice educators in the early stages of their
careers. California’s Administrator Induction is an individualized. job-embedded, two-yeat

program, with enrollment and initiation of coaching within 120 days® of starting an initial
administrative position. The design of the program is based on a sound rationale informed by
theory and research, is primarily coaching-based. and includes personalized learning
.may..be. offered through.. f01mal and 1nformal artnersh1 s, complements...

candidate’s ability to demonstrate the ‘administrative and operational knowledge, skills and’

dispositions needed to effectively lead. manage. and improve educational organizations.
Assessment of candidate competence is grounded in the proficiencies expressed in Standard. 5 of L
the Admmlstratlve Services Credential Induct1on Program Standards '

6 Standard 4 further clarifies this timeline to be 120 davs for candidate enrollment, followed by 30 davs in which
coaching must commence.
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. candidate .

Program Standard 2: Program Collaboration, Communication, and Coordination

The induction program formally collaborates with education organizations through partnership
. . agreements to establish a professional education community structure that facilitates and

each candidate builds a coherent individualized learning program.

The induction program identifies the. individuaIA reSbohsible for program coordination. key.

personnel involved in program implementation. and the reporting relationships between the a2

identified personnel Program coordination includes admission. advisement, participant support
and assessment, coach preparation. and program evaluation.

The induction program individualizes professional learning opportunities for each candidate and
includes program. employer, partner and high quality professional learning approved by the
provider. in support of Standard 5 outcomes. The program regularly assesses the quality of their
professional learning offerings using criteria that includes participant feedback and direct
observation of offerings. The program leaders provide formative feedback to professional
learning providers on their work.

Program Standard 3: Selection and Training of Coaches

The induction program selects., prepares. assigns. supports, and supervises coaches, using well-
defined criteria. Coaches receive initial training prior to being assigned to a candidate. Initial
training includes the development of knowledge and skills of: coaching, goal setting, use of
appropriate coaching instruments, and processes of formative and summative assessment
designed to support candidate growth in the leadership competencies outlined in Standard 5 of
the Administrative Services Credential Induction Program Standards.

The program provides ongoing training to refine coaching skills, engage in ongoing professional
learning_in current educational trends, research and policy changes. The program provides
ongoing support for individual coaching challenges, reflection on coaching practice, and
opportunities for networking with coaching peers: The program identifies and assigns one of its
coaches to each candidate within the first 30 days of days of the candidate’s admission to the

....supports induction activities. Each partner’s contributions to the design and implementation of .
preparation ..and. . cert1ﬁcat1_on are.. outlined -through mutual ; contract/agreement. TR NSO
Induction programs maintain communication on a regular basis with their partners to ensure that

program. matching the coach and candidate according to defined criteria. Clear procedures arein -

place for reassignment of coaches, if the cand1date/coach pairing is not effective.

The program regularlv 'assesses the qualitv of services‘ provided bv coaches to candidates. using

criteria including participant feedback. direct observation of coaching, growth of candidate.on.» = =~ -

established criteria, and compliance with program requirements. Induction program leaders
provide formative feedback to coaches on their work.
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Category II: The Nature of Induction

Program Standard 4: Professional Learning

The induction program is a composite of the key intersecting elements of individualized
coaching. professional learning opportunities, and assessment of skills. dependent upon the
identified needs of each candidate. and chronicled on a common document. the individual
induction plan (IIP). The induction experience is informed by ongoing assessment and is cyclical
in nature. Components include initial assessment. goal setting. a plan that incorporates coaching

and professional learning opportunities. ongoing formative assessment and reflection, benchmark
and summative assessment and reflects a minimum of 60 clock hours and a maximum of 90
clock hours annually.

Section A. The Individual Induction Plan (IIP)

The program provides candidates and coaches opportunities to collaboratively develop
professional performance goals as part of an annual Individual Induction Plan (IIP) that is
grounded in the outcomes of Standard 5 and considers both employer priorities and individual

job responsibilities. The ITP serves as the blueprint for the full induction experience. outlining the
components of the program that will enable the candidate to meet or exceed established

performance goals. In accordance with Education Code 44270.1(a)(3). the IIP identifies

individual needs. based on the candidate’s assignment and prior professional experiences,

including the assessment that occurs at the end of the preliminary program, if available. The

program ensures that the IIP identifies specific performance outcomes and datato be collected to

certify demonstration of candidate proficiency in the areas of leadership articulated in Standard 5 -

of the Administrative Services Credential Induction Program Standards.: The -IIP is ‘a working

u document. periodically revisited for reﬂectwn and rev151on The IIP sumoorts both the coachmg L "

and Drofessmnal learning aspects of the 1nduct10n Drogram

Section B. Coaching

The program implements a research-based coaching model, with a sound rationale, that meets
the individual needs of beginning administrators. Coaching is a process and service that is
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individualized for each candidate, with a common focus of developing leadership competeney
rathe1 than completlon of houls

The coaehmg based 1nduct10n program prov1des a minimum of fom hours of job-embedded

coaching activities. including site visits. face-to-face meetings. and electronic conversation (e.g.

‘telephone, computer applications) to. support the development of leadership competences in. ...
., response to the complexity of the candidate's administrative position. experience. background;.
and . IIP .goals.. In -order to:
.. program outcomes. additional coachin hours. may be required. Coaching is. regular; con51stent .
- “and ongoing. throughout each year of the _two-year program. __Coaching is enhanced W1th
. teehnoloov sunnorts however it should be nrlmanlv in person and at the site.,

| The coachmg p_rocess is one that regmres conﬁdentlal coach cand1date collabo1at1on in self-f-, :

assessment; investigation and data gathering regarding the circumstances and environment in

which the candidate is embedded. and identification of candidate’s experience. prior knowledge, .

and needs: goal setting. that intertwines job-embedded leadershi
Standard 5 program outcomes: action planning to guide aftainment of goals but which also
identifies opportunities for both candidate growth and demonstration of program outcomes;

- observation and data gathering regarding learning, impact, and leadership performance, ong 01ng
facilitated reflection. formative assessment. adaptation, anticipation,” and develonment of
_1eade1shn) competence and documentatlon of growth and attamment of Categorv III Standald 5
proglam outcome B

Sectlon C Professmnal Develonment

The program provides professional develo ment offerm s "a minimum _of 20-30 cleek hours
‘annually) addressing needs common to all ‘beginning educatlonal admlmstrators as well as

provides differentiated learning opportunities as outlined in the candidates’ IIP. It includes
reflection on current practice, direct instruction in research-based best practices, modeling

problem-based practice, and opportunities for planning and adaptation to current leadership
responsibilities. Professional development provides opportunities for candidates to develop
orofessional networks that share best practices and challenges and garner collegial support. All
professional dévelopment is designed to support the application and demonstration of program

competency outcomes articulated in Standard 5 of the Administrative Serv1ces C1edent1a1.
Induction P10g1am Standards and the attamment of the candidate’s IIP croals

Section D. Assessment SERTEE - R e

- The induction program develops assessments to measure cand1date comnetenee and take mto

- account the highly variable nature of administrative responsibilities. Assessment tools such as

rubric_based scales, are based on outcomes from Standard 5 of the Administrative Services:
. ‘Credential Induction Program’ Standards. identified by -the program 1o .measure” leadership’:

-7 “performance. ‘and used to determine candidate growth and competence. Initial, formative; and s
v e summative assessments a1e collaboratlve. based on data ,qatheled bv the candldate -coach, andz I Lo

proglam R P

The initial induction assessment is designed to measure a candidate’s entry-level competence in
each of the program-selected outcomes from Standard 5 of the Administrative Services
Credential Induction Program Standards as baseline information that can be compared in future
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assessments to determine the candidate’s growth over time and overall competency. The initial
assessment is informed by multiple measures.

Formative assessment supports and informs candidates about their professional performance and
orowth as they reflect and improve upon their practice as part of a cycle of inguiry and

.. . continuous improvement. The formative assessment process engages the candidate.in gathering
. evidence about his/her own leadership practice. promotes reflection.. documents.. candidate.
impact, and identifies next steps in pursuit of IIP,.goals. It. utilizes

Mv_learmn Aand.xle.adershl :
~ multiple measures such as self-assessment, observation, and analyses of leadership performance.

‘ The pro,qram conducts a benchmark assessment mldwav throu,qh the pro,qram This evaluates

the candidate’s progress toward demonstration of competence. The results of. the:benchmark-

assessment are reviewed with the candidate and recorded by the program, w1th nrompt goal
and/or IIP revisions, if necessary.

Prior to recommending each candidate for a Clear Administrative Services.Credential, the
program determines that each candidate has reached a level of competence meriting possession
of a Clear Administrative Services Credential. This determination is based on a review of
observed and documented evidence. collaboratively assembled by coach and candidate. This
summative review includes a defensible process. an appeal process, and a procedure for
candidates to repeat portions of the program as needed. The induction program sponsor and the
coach verify that the candidate has met competency expectations for performance as outlined in

Standard 5 of the Administrative Induction Program standards.
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““Category Ill: Performance Expectations for Leaders™

" Program Standard 5: California Professional Standards for Educational Leadefs - ~./:' ¥
"Induction programs support candidate development and growth in the following areas.of

educational leadership, requiring documentation in at least one area of each CPSEL. for a
minimum of six areas of competence.
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CPSEL 1. Development and Implementation of a Shared Vision
Education leaders facilitate the development and implementation of a shared vision of learning
and growth of all students.
Element 1A: Student—Centered Vision
Leaders shape a collective vision that uses multiple measures of data and focuses on
- -equitable aceess.:opportunities. and outcomes for all students. - -

'_'Element'TB”D g Shared Vision Lo T
T enders enpase others in a collaborative process t6-develop a vision of teéchm” and learnm :
~ that is shared and supported by all stakeholders.

_ E]ement IC Vlslon P]annmg and Implementatlon
Leaders gulde and momtor decisions, -actions, and outcomes usmg the shared vision and -

goals :

CPSEL 2. Instructional Leadership
Education leaders shape a collaborative culture of teaching and learning 1nformed by
" professional standards and focused on student and professional growth.

Element 2A: Professional Learning Culture -
Leaders promote a culture in which staff engages in individual and collective professional
learning that results in their continuous improvement and high performance.

Element 2B: Curriculum and Instruction :
Leaders guide and support the implementation of standards-based curriculum. instruction,
and assessments that address student expectations and outcomes.

Element 2C: Assessment and Accountability

Leaders develop and use assessment and accountability systems to monitor, improve, and
extend educator practice, program outcomes and student learning.

CPSEL Standard 3. Management and Learning Environment
Education leaders manage the organization to cultivate a safe and productive learning and
working environment.

Element 3A: Operations and Facilities

Leaders provide and oversee a functional. safe. and clean learning environment.

Element 3B: Plans and Procedures o
Leaders establish structures and employ policies and processes that sumoort students to_ _
oraduate ready for college and career. :

Element 3C: Climate

Leaders facilitate safe, fair. and respectful environments that meet the 1ntellectua1, hngulstlc; '
cultural, social- emot10na1 and physical needs of each learner : :

Element 3D: Fiscal and Human Resources

Leaders align fiscal and human resources and . manage p_ohcles and contractual agreement SRR

that build a productive learning environment.

CPSEL 4. Family and Community Engagement
Education leaders collaborate with families and other stakeholders to address diverse student and
community interests and mobilize community resources.
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Element 4A: Parent and Family Engagement . ' , : L :
Leaders meaningfully involve all parents and families. including underrepresented

' communities. in student learning and support programs. L '
Element 4B: Community Partnerships

- Leaders establish community partnershms that promote. and support students to meet
. per; formance and content exnectat1ons and araduate ready for:college and career '

~‘CPSEL 5 Ethlcs and Inteontv

- _ava1lable research to make fa1r and ethical dec1s1ons

v 'all students

Educatlon leadeis make dec1s1ons mode X and' behave in wavs fhat de

“othics, integrity. justice. and equity and hold staff to the same standard;*
Element SA: Reflective Practice v o . SR O

- Leaders act upon a personal code_‘ of ethics that re u1res‘cont1nuous reflectron andleamm

Element 5B: Ethical Decmon-Makmg AN AN T LA :

T eaders guide and support nersonal and collectwe act1ons that use 1elevant ev1dence and

" Element 5C: Ethical Action " RPRDRTS IR L SRV ARSI RETRRIE
Leaders recognize and use their rofess1onal 1nﬂuence wﬁh staff and the communi
develop a climate of. trust. mutual respect; and. honest commumcatmn nccess to
consistently make fair and eguttable dec1s1ons on behalf of all students

CPSEL 6. External Context and Pohcz _ :
Education leaders influence political, soc1al economlc legal and cultural contexts affectma
. education to improve educatioii policiés and practices:” B

Element 6A: Understanding and Comrnunlcatlng Pohcy : SINTTIRTR VPR ' Lo
. Leaders actively structure and. participate in onnortumtres that dcvelon greater pubhc
understanding of the education policy environment.

Element 6B: Professional Influence :
~ Leaders use their understanding of social, cultural. economtc le,qal and noht1cal contexts to
shane nohc1es that lead to all students to ,qraduate readv for college and car eer

o »-Element 6C: Pohcv Enoaszement _______

Leaders engage with nohcvmakers and stakeholders to collaborate on educatlon nohcres
N focused on 1mmovmg educat1on for all students. :

“ See A 'end1x C f01 the ,CPSEL Standatds Elelnents and Exam le Ind1cators |

¢
Lo

Cand1dates should s ”‘_the CPSEL Handbook durmg | the Induct1on Dro,czram’
' httn //www ctc! ca. oov/eduoator—m en/stmdards/CPSEL booklet-2014 Dle :
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Glossary of Terms

Administrative Services Credential Clear Induction Program Standards

| b’:‘Stanﬁﬁrd

Assessment Tool

The instrumehts uséd to gather déta about candidate learning. Tools can be

both quantitative and gualitative, and refer to both traditional paper-and-

pencil tests. as well as to alternative forms of assessment such as oral |-
examinations, . group problem-solving, performances and demonstrations, :
- -| portfolios; peer observations. and others. ' L

Coach/coaching. o

A formal, professional relationship between a candidate and coach directed .
‘toward  attainment —of  professional- and -organizational --goals - focusing: |-+

consistently. upon leadership that positively impacts learning: and teaching
practice. A coach is trained and skilled in applying a variety of coaching
strategies, skills and resources to the context and needs of the candidate.
Coaching is a complex process which can lead to changes in practice, in
rethinking/re-strategizing leadership. and transforming the leader’s
dispositions, behaviors, and communication to build leadership capacity:.

instructional improvement, and growth in student learning. Administrative
coaches focus on the candidate's understanding and application of CPSEI -

based leadership outcomes. (In contrast, a mentor is an experienced
practitioner who has an informal relationship with a candidate, fostering an
understanding of culture, expectations, and the candidate's place and possible
contributions to the work environment. A mentor provides a willing,

nonjudgmental ear, counsel when sought and focuses on topics determined
by the candidate).

for
of

Criteria
selection
coaches

L8]

A set of qualifications and skills that all possible candidates are assessed
against. designed to help make the most accurate match between the
requirements of a coaching position and the skills of an applicant. Possible
coach criteria for an ASC position include

* holding of an administrative services credential

 vears of experience in educational leadership

+ administrative positions held

» completion of training.

+ availability to coach

« dispositions key to coaching responsibilities

Hours of coaching

fLa

The standards call for ‘a range of 40-60 coaching hours annually per
participating candidate. While the program is expected to set a minimum

number of coaching hours, it should also recognize that different candidates

need differing number of hours of support and provide a structure that allows

for additional support with no additional fees being charged.

Coaching Skills

Coaching skills are myriad and designed to support each participating
candidate. These skills include listening. questioning observation;

constructively challenging. holding to account, seeing different perspectives.

ncouragmg and supp_ortmg, trustmg and usmg intuition, and malntalmng the

focus on the candidate

Community/School
Communi

1\

An assemblage of people and organizations intimately involved in the day-
to-day activities and success of a school. The community members associate
with each other and share common values about the education of children. A
school community might include administrators, students, parents, guardians




and families, parent-teacher orgamzatlons city serv1ces local busmesses
social agencies.

CPSEL

]

‘what successful leaders do.

The California Professional Standards for Educat1ona1 Leaders gCPSEL) lay
out quality standards for site and district Ieaders Drov1d1ng an overview of

g o el
‘Defensible process .| 4L)

¢ '|'In order to earn the c1edent1a1 recommendatlon ‘candidates preparing for a :
‘clear medentlal recommendaﬁon must Drov1d ‘“e""'dence ‘that demonstrate-| §
“their” Gompetericy’ inat “least” one - ared” ;
"\ Standards listed in Category IIL. Standard 5. g e

‘-"the six’ Profess1ona1 ;

“Bauity

Diversity: = . -

Equity and diversity are woven 1hrou;zhou1 the cand1dates administrative | -
_;serv1ces credential experiences.’ aiming to create  a fairer- society, where {{ -
‘everyone can participate ‘and have the dpporfunity t0 fulﬁl ] his/her potential

(equity) and recognize individual as well as group differences. treating
people as individuals.

Formative - ‘
assessment . co.onol

andidates durin
program participation that provides feedback to improve ong oing learning
and demonstratlon of comnetencv Wlthm the areas outlined by Category III,
Standard 5. B

Professional - - s o)+

g _Well des1gned, research—based p_rofessmnal learning can be a primary lever
for improved educator practice and student results when it is:

| o Focuses on content and pedagogy

o Is ongoing, intensive, and embedded in practlce

:'- Is supported by adequate resources -
. Ahgns with other standards, pohcles, and programs for coherence

o Addresses student and educator needs and assets

o Targets reachmg equitable outcomes

mphasizes collaboration and shared accountablhgy

The ~administrative ~services credential _programs provide learning
opportunities through' both sessions that address topics common to all
candidates and individualized learning opportunities that are related to IIP
goals. Professional learning can be provided by a variety of people and
‘organizations (e.g. coach, et)lleacues, workshops) in a myriad of formats

(e.g. 11f1d1V1dua1g Qalred, oroup) -

-1 Tools used to evaluate a candidate's level of expertise, such as self—

| Partnerships_- 1‘ o

o L‘_j.,,u:-ﬂ
Learning
. Multiple Measures | <. &
| of Assessment -,iD;_SM

assessments, observation data, and emglovel input.

Education entities (both PreK-12 and IHE). invested in candidate success as |-

education administrators, who join together to offer advice and‘contmuouslA
improve a program leading to a cleat administrative credential.

‘Partnership
agreements

| Informal -and formal ‘agreements between the sponsoring mst1tut10n or: 1
“program leaders and: other PreK-12° organizations- (e.g. district or county'| f:*

and placing positive value on diversity in the
" | community and in the workfome ( d1ver51tv) :
' Formatlve assessment is a process used by coaches and c

offices. colleges and universities; educational -organizations, professional
learning groups) that outline each partner's 1esponsxb111tv to the Drooram S
design. implementation. evaluation. and success.

Professional
networks

4C

A structure of strategies. techniques. and systems for communicating,

| sharing. informing. learning. and interacting within and across professional
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Term i k'Defin'ition‘;:{a”'
groups.
The practice of examining both retrospectively and prospectively the conduct
Reflection 3.4.5 of one’s behaviors, dispositions, and values and their outcomes, impact, or

resumed effects (e.g.. on others, organizations. or self).

A process used to objectively determine if the activities and results of the
3.4 object being evaluated (e.g.. program, intervention. person, etc.) met the

stated goals.

Summative
Assessment
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1| Previously A'dopted"""' L Recentlv Adopted = | Transition orInitial Program Review
Preliminary Credential : Preliminary Transition
Professional Clear Standards Based . . | Clear Induction .. | IPR _ . T
Professional Clear Guidelines Based Clear Induction - | Transition '

. All prospective Administrative Serv1ces Programs Prehmmar' and Inductlon cr edentlal ’rooramsA as well as i
1 those Professional Clear Standards Based Administrative Services programs a s
o4 new 2014 standards that wish to offer a Clear Induction Administrative Services credential program will need o' |-

B roval process. Commission staff |
I' has detailed instructions on the Initial Program Review website. “This website includes information on’ |

‘| - Submitting a Proposal for an Educator Preparation Program in California. It is ‘essential that these instructions’ |

Section Vi: Transition Plans and Initial Program Review

 When new program st'éihd‘é’rdswailé adopted. the-Commission also determines whether those credential programs.

already aDDroved and operating will be allowed to undergo a transition process to the new standards or have to

1. take part_in Initial Program Review. . Tvmcallv, this decision is based upon the extent to which the new |
| ‘standards differ from ‘the previous standards. The chart below 1ndlcates the requued mocess f01 cun entlv ,

roved Ad1mmstrat1ve Se1v1ces Clledentlal 10 '1ams

“Transition Process for Currently. Approved Preliminary and Clear Guidelines Based Programs |

For both Preliminary Administrative Services Programs and Guidelines BaS"ed Professional Clear programs that |

_have been am)roved prior to the adon’uon of the new (2013 and 2014) program - standards 1nformatlon on-the |

| transition . process will be prov1ded 1n the form of a P]ooram ‘Sponsm Alert (PSA) and Dosted on the '» B
|| Commission’s website. 7 . o g | :

|n|t|al Proqram ReVIew Process

articipate ‘in Initial Program Review (IPR). To facilitate the review and a

be followed' accurately including Submission Guidelines, Document Formatting - and - Transmission- -

I Requirements. ‘Failuré “to comply ‘with" these procedures ‘can result 'in a proposal being returned to the j.
i prospective program sponsor for completion. reformatting and/or revision prior to being forwarded to program-
" reviewers. As outlined in the guidelines, the program sponsor should first notify CTC of their intent to submita -

new program and the ant1c1Dated date of their submittal. Additional information including: expected tlmehnes .:_ i
will be available in a Plogl am Sponsm Alert posted on the Commission’s ‘website. ’

This process involves a cost recoverv fee in accordance with state regulations outlined in 5 California Code of
Reoulations sections 80691 and 80692. Please review regulations prior to submitting the document for review.
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Appendix A: California Administrator Content Expectations

A Vlsmnag}: Léédershlp

Assoclated CAPE
1.

Content Knowledge Expectatlon

Developing and ‘

" Articulating a

2.

3.

- Vision of Teaching
and Learning for

" the School
Consistent With

“theLocal
Education
Agency’s Overall
Vision and Goals

Developing a
Shared

Commitment to
the Vision Among
All Members of
the School

Community

Leading by

Example to
Promote

Implementation of
the Vision

Sharing
Leadership with
Others in the
School
Community to
Help Accomplish
the Vision

A-1.

A2

A-3.

Major theories and concepts in educationdl leadership

Relationships between leadership theory and practice in the context of =~
contemporaty educational issues in California -

Skills and strategies for facilitating the development of a shared. student-

~ centered vision with and across multiple constituencies”

A-T7.

A-9.

A-10.

A-11.

A-12.

A-13.

A-14.

A-15.

A-16.

A-17.

A-18.

Components and characteristics of a sound and sustainable school vision,
including applying data from multiple measures of student learning to
developing a vision of teaching and learning for all students

Skills and strategies for facilitating the alignment of the school’s vision with
the LEA’s vision and goals

Identify and understand the political. social, economic, and cultural contexts
of education at the local. regional, state, and federal levels that affect
California public schools and how to respond to and influence these contexts
Public school governance in California, including the structure and
organization of public schooling and the roles and responsibilities of various
individuals and system components A

The relationships between federal, state, and local educational policies and
practices and the role of specified policies and practices in ensuring equitable,
democratic public education for all students

Examine and respond to equity issues related to race, diversity, and access,
using inclusive practices

Identify potential barriers to accomplishing the vision and effective ways to
work with others to address and overcome barriers

Shape school programs. plans. and activities to ensure that they are integrated,
articulated through the grades, and consistent with the vision

Facilitate the comprehensive integration of technology to support
achievement of the vision -

Communicate about, model, and hold oneself and others accountable for the
exhibition of personal and professional ethics, integrity. justice, and fairness
Skills and strategies for leveraging and marshaling sufficient resources to
implement and attain the vision for all student groups '

The importance of communicating information about the school on a regular
and predictable basis to all families through a variety of media, and ensuring
that all constituents have ample access to information sources -
Effective. professional, and interactive communication with various ‘audiences
and for various educational purposes. including consensus building and
decision making ' ,
Network with other professionals to improve personal knowledge and skills
necessary for the job of a school administrator

Understand the roles of a broad range of support staff and mental health

professionals.
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“Associated CAPE

Content Knowledge Expectation

A-19. Understand how to facilitate a strong network of supp_ort of all school staff
ncludlng physical and mental health professionals

c plex nroblems and issues that may arlse

A-2O 'Understand how to identify and access resources to help address dlfﬁcult or;‘ |

~ Associated CAPE-

Content Knowledge Exnectatlons

5. Promoting .

| B-1. -Understand how to advocate. nurture, and sustain a nos1t1ve cultule of

K-12 Standards. -

Instructional -
" Practices and
Student -

Content -

6. Evaluating.

Providing

Classroom
Instruction to

* Promote Student
Learning and
Teacher -
Professional
Growth -~

Understanding of

Community

Imnlementatlon of :

Pedagogical smu;f

: In'st'ruction'?:f e w

- Analyzing, and"

Feedback on the”
Effectivenessof .

7. Dirl_o_rmg

Context. Including

-~ the Instructional~
- Implications of = -
Cultural/Linguistic

: B-12 Understand the purpose. role and use of rnultmle assessments to -

. Socioeconomic,
and Political
Factors

- - learnin that emphasizes high expectations and an 1nstruct10na1 10| ram
- - that promotes success for all student groups:. PRI .

2. Recognize and identify mental health condltlons that supt 'ort 01 h1nder
-7 student achievement. B ”

| B-3. California’s K-12 student. academic content standards and stafe- adonted

* assessment systems for measuring student nerformance

Eaciavyt

: - ‘-“B.-' 4. K-12 standards-based curricula and adopted/articulated 1nstruct10na1
Assessments for"'fff[,; L .

©* - programs and materials throughout the grades and/or content areas.
e 1nc1ud1ng instructional uses and annhoatlons of teohnologv w1th1n the
“educational program for all teachers and student g
B-5. Teacher observation and evaluatlon svstems grounded in standa1ds-based
- teaching and learning ot ~ e
B-6. Appropriate and “best” instructional prac’uces for all Ieamers, 1nc1ud1ng
English learners, students w1th spec1a1 needs, and students WhO are
- gifted/talented el =
B-7. . Types of evidence need to support making ev1dence—based decisions -+
“ " regarding instructional improvement, including changes in practice S
B-8. Data Analysis and Use techniques for identifying. collecting, analyzing,
SR evaluatlng and using various types of data to engage staff in looking at their
" - instructional effectiveness and maklng data-based instructional and
““programmatic decisions - :
B-9. Methods/approaches to providing constructive feedback to teache1s based
" on classroom observations and analysis of student work and/or assessments
B-10. Promote student engagement in understanding learning objectives, student
" understanding of how they will be able to achieve the learmng ob1 ectlves
- and multiple ways for students to access the curriculum - - :
B-11. Valid processes for developing appropriate and- effective classroom . -

~ assessments as one source of multlnle data about teache1 effectweness and
~ student learning . IR N

- continuously evaluate student léarning’ . i o g ‘
B-13: Barriers to learning such as discriminatory nractrces ne1 sonal and
- institutional bias and steps to minimize or eliminate these barriers
B-14. Knowledge of appropriate. effective colle,qe and career readiness and co-

curricular activities
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B. Instructlonal Leadershlp

Associated CAPE

Content Knowledge Expectatmn

8. Communicating
with the School

’ Commumtv about
" Schoolwidg

" 'Outcomés Data

and ImprovemeI}’E i
Goals /

B-15.

B-16.

B-19.
B-20.
B-21.

B-22.

B-23.
B-24.
B-25.

B-26.

B-27.

B-28.

B-29.

B-30.

. Induction programs for beginning teachers, 1nc1ud1n,q BTSA
. Support methods such as mentoring. coaching. observation, and feedback.

Skills and strategies for engaging all parents/guardians in the instructional
program and in behavior management systems in ways that support high
expectations

Principles of adult learning and their use in d651gn1ng, facﬂltatlng, and
implementing effective. motivating, and data-driven professional

development programs and omaortumtles that focus on authentic problems
and student outcomes S

to promote effective teachmg and i 1mp_r0ve performance for all faculty and |
staff

Effective uses of data to assess and diagnose instructional needs. define staff
goals for continuous improvement, and collaboratively design differentiated
professional development to meet needs and achieve goals

Strategies for building staff capacity through systems of support and
development, integrating opportunities for continuous learning into the
educational environment. and engaging faculty and staff in ongoing
reflection, self-assessment and self-directed change and improvement
Effective uses of staff time for purposes of professional development for
both individual and school purposes and goals

Strategies for self-improvement and planning for continuous learning in
order to serve as a role model for others

Classroom structures. schedules. instructional materials, and grouping
practices that support teaching and learning goals and that facilitate active
learning and promote student reflection and inquiry

Understands how to create a dynamic learning environment that

appropriately integrates technology to facilitate student learning, creativity,
and collaboration

Policies and practices for determining student learning needs, placing

students in appropriate learning contexts. and ensuring full access to the

curriculum for all students

Understand and maximize the relationships between student behavior

management systems and student success

Understand how to develop.and implement positive and equitable behavior

management systems that promote and supnort a collaborative, posmve
culture of learning

Understand how to establish a cultule of individual and collective - e

accountability among students, teachers, and other staff by developing and -

implementing an accountability system grounded in standards-based

teaching and learning .

Understand how to use the influence and power inherent in a leadership

position to enhance the educational program, promote learning for all

student groups. and make fair and appropriate decisions

Strategies for creating a positive. safe. and supportive learning environment
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Assoclated CVAPEV )

Content Knowledge Expectations

. Principles of educational eqiiity and dlver51tv and how to nrovrde equ1tab1e o
.., accessto the school. the curriculum, and avallable nro,qranunatlc sum)orts to |
o _‘__.‘all grouns ‘of students and thelr narents/ guardrans

I .Identlfv and recogmze dlscrrmmatorv practices in educatlon and how to
" identi

for all student groups by promoting egulg and respect among all members

of the school community

. analyze. mlnlrmze and ehmmate ’otentral ‘ ersonal and ,
1nst1tut1onal b1as R T 3 e

Associated CAPE .

Content Knowledge Expectatlons

9 Workrng With

" Others to Identlfv

Student and -

School Needs and\.i , Y

Developing : a
Data-Based ..

School Growth
Plan '

10. Implernenting'. :

Change Strategies

Based on Current,

Relevant Theories"

and Best Practices
in School . . -

hnp_1ovement

11. Identifying and
Using Available

Human, Fiscal, ..

and Material
Resources to

Implement the
School Growth

-la

AT 27.wInst1tut1ng

Collaborative,” . -

Ongoing Process
of Monitoring and
Revising the
Growth Plan

| c4
" assess and diagnose instructional needs. define student, staff. and - -
_community goals for continuous improvement. problem solve, and

 collaboratively design a school growth plan consistent with the school’s

engaging faculty and staff in ongoing reﬂectron and self—assessment relative

C-6.

‘cs.

C-9.

Theories and strategies for 1nst1tut1ng managmg and evaluating a school
. “change process N
.. Theories and strategies for commumcatlng w1th and involving multiple
" constituencies in identifying student and school needs and in working with
" others to improve student learning opportunities and outcomes for all
-+ students. including English learners and students with special needs
3. Culturally responsive, research-based, student centered classroom
- management and school-wide positive discipline intervention and
~ prevention strategies that address the social and mental health needs of the

_ graduation

*improvement through involving the community in school improvement

© - . student outcomes s :
'C-7.. Use time and technology effectlvelv to heln manage the school
o improvement process: ’ e e e .

child with the goal of keemng all students in school and on course toward

Strate,cnes for involving multmle constltuenc1es in sharing and using data to

vision and goals

Strategies for building staff caDacrtV to bI‘ln,CI about school improvement
through implementing systems of support and development, integrating
p_por’tunltres for continuous learnlng into the educational environment. and

to student outcomes _
Strategies for bu11d1ng cornmumgg c’apacrty to brlng about school

activities and engaging w1th the commumg[ in ong omg reflection 1elat1ve o

Understand how to coordinate the 1dent1ﬁcat10n acqursmon develonment
and use of internal and external resources. including human. fiscal. and
material resources to provide support for implementing the school growth
plan |

Strategies for continuous progress monitoring of the school’s growth plan
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- C.School 1mpfovement Leadership L

Associatéd CAPE

Content Knowledge Expectations ‘
Based on Student and outcomes, and for using those data for updating the school growth plan
Qutcomes as needed

i

Assdciafed CAPE

Content Knowledge Exnectatlons Sl

13, Modehng Llfe- .
Long Learning .

. and Job-Related .~ .

Professional
Growth

Helping Teachers.
Improve Their
Individual
Professional ,
Practice Through
Professional
Growth Activities

14.

15. Identifying and
Facilitating a
Variety of
Professional and
Personal Growth
Opportunities for
Faculty, Staff,
Parents. and
Other Members
of the School
Community in
Support of the
Educational

Program

D-2.

D-3.

D-4.

D-5.

D-6.

D-7.

D-8.

D-9:
D-10.

| D-11.

_,._A_Prmcmles of adult learning and their use in des1gn1ng facﬂltatlng and .
~ implementing effective, motivating. and data-driven Drofessmnal
. development programs and opportunities that. focus on authentic problems ..

and on improving student learning outcomes- consistent with the school
growth plan :

Skills and strategies for providing opportunities for all staff to develop and
use skills for collaboration, distributed leadership. reflection, shared
decision making. and problem solving in support of student learning and
for inspiring higher levels of performance. commitment. and motivation
Model self-improvement and related professional growth activities. and
demonstrating monitoring of improvement in one’s own performance
Understand how to use professional development for faculty, staff, and self
to promote lifelong learning and the success of all student groups.
Understand how to implement effective induction plans for new teachers
and use a variety of methods, such as mentoring, coaching, observation,
and feedback. to promote effective teaching and improve performance for

all faculty and staff

Understand how to use data to assess and diagnose instructional needs,
define staff goals for continuous improvement. and collaboratively design
differentiated professional development to meet needs and achieve goals
Strategies for building individual staff capacity through svstems of support
and development, integrating opportunities for continuous learning into the

educational environment. and engagmg faculty and staff in ongoing
reflection and self-assessment

~ Model how to develop and implement a plan for self-improvement and
contlnuous learning: use various types of act1v1tles and resources to engage

in effectlve professional development; and reflect on personal leadership
practices and their influence on others

Understand how to use time and technology effectively to improve
instructional leadership and promote personal and professional growth
Understand how to support, motivate. and provide recognition to staff at
various staoes in career development

Strategles and opportumtles to involve parents and the community in
identifving and providing targeted professional and personal growth

activities to support student achievement as well as increase adults’
knowledge and skills
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Assocmted CAPE

Content KnowledLExpectatlons

State, and Local

Regu1re1nents and
Regulations

16. Understanding E-1. Understand federal. state. and local laws. regulations. and gu1de11ne
and Managing the relating to public schools and the educational process |
.. Complex . .. |. B-2. School finance in California, 1nclud1ng relevant laws and regulations ( eg.. )
_ Interaction of All ol . State and local revenue sources, ca ital and operational fundlng federal
..of the School’s | " " funding) - _ : R
Systemsto || E 3 Understand const1tut1ona tectidns for students and staff (e 'g“,"'
" Promote ~f_—f_f~~r~7 RN FELa " due process, equal access. free speech, harassment) in various educat1ona1 -
L Teachlng and N . contexts and the role of the educational adiministrator in monltorln,q and
Le ing .. 1" ensuring compliance with these rights and protections -
o SRR E-4 Undelstand and apply principles of conflict resolution, student d1sc1n11ne
17. Developlng' o " schodl disciplinary procedures, including manifestation determination for
Implementing and serious offenses and overall management of the school climate to promote
Monitoring the .- |, . aschool culture that is safe and welcoming for all students ,
School’s Budget ~ |. E-5. ‘Understand school- wide intervention strategies-
.. ... . | B-6. Understand legal issues and responsibilities related to an evolving -
18. Implementing . . |’ _ technological culture (e.g.. ensuring equitable access to digital tools and
California School | resources to meet all students’ needs, implementing policies for the safe
‘Laws, Guidelines, |- and appropriate use of 1nformat1on technology. promoting resnons1b1e use
“andOther . . | . oftechnology) "
Relevant Federal, | ,E-'7:I, Understand how district n011c1es and specific laws (e.g.. related to students

" with disabilities, English learners. parents/guardians, mandated reporting, |
confidentiality, liability) at the federal, state, and local levels affect
individuals and schools, and how to ensure that the school operates =~
.consistently w1th1n the narameters of annhcable laws n011c1es regulatlons
* and requirements

" Understand, develop, and monitor the school’s budget and expenditures,

" including involving stakeholders in budgeting processes and procedures for
g ‘0011111‘1111’1108.1211'1 and reporting accurate financial information to a variety of
~ audiences (e.g.. school boards. community members v '

“ BE-9. Prioritize use of school resources, including the budget, to sunnort the .

k " school’s vision, goals. and growth plan
" E-IO Research-based strategies and best nractlces for estabhshlng monitoring,
" and evaluating organizational structures, processes, and systems that
promote a culture of collaboration and respect and that maintain a focus on
continuous improvement and enhanced achievement for all student groups .
) E- 11. Understand how to apply systelns thlnkmg to set prlorltles and manage
' ¢rganizational complexity )

e | E- 12. Principles and procedures for evaluatmg and using technology to facﬂltate i

effective and t1n1e1v ¢ommiunication, manage information, enhance
_ ‘collaboration. and support effective management of the organization -
" E-13. Effective, legal. equitable, and ethical procedures for recruiting. selectlng
hirine. inducting. developing. and retaining staff
E-14. Effective. legal. equitable. and ethical procedures for evaluating

supervising. disciplining, and dismissing staff
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E. :Ofganizationzil and Sy stems Leadership

Associated CAPE |

Content Knowledge Expectations

E-15.

E-l6,

Skills and strategies for coordinating and aligning human resources,
including making appropriate staffing and teacher placement decisions, to

support organizational goals and promote equitable learning opp_ortumtle
for all student oTOUPS

Understand processes of labor relations and collective bargaining as they -
relaté to education in California, and contract 1mnlementat1on and

" management within the local setting

“E-17.

E-18.

E-19.

E-20.

E-21.

E-22.

E-23.

E-24.

E-25.

Understand how to manage legal and contractual agreements and records in

_ways that foster a professional work environment and ensure nrlvacv and
confidentiality for all students and staff, including using apnronnate

technological tools

Practices and procedures (e.g.. record keeping, repair and maintenance,

custodial services) and legal requirements (e.g.. fire safety codes. OSHA
regulations, Civic Center Act) for sustaining a safe. efficient. clean. well-

maintained. and productive school environment

Legal and policy requirements related to school safety and how to develop

and implement district and school plans and procedures for ensuring

student and staff safety and building security, including principles and

practices related to crisis planning and emergency management

Effective and equitably applied student behavior management principles

and practices, including tiered disciplinary measures, that promote a safe

and productive learning environment for all students

Understand the effective use of outside support organizations for student
health, safety. and well-being

Space to meet instructional needs and accommodate extended learning
programs (e.g.. intervention programs. before/after-school programs,
summer school programs. volunteer programs)

Use of technological systems and tools to support the management of
school operations

Procedures, practices, and legal requirements for managing auxiliary
services (e.g., federal and state regulations related to food services, health =~
services, student transportation, free and reduced-price meals)

Understand how to use planning and problem solving to allocate fiscal and
material resources effectively. legally. equitably. ethically. and in ways that

 alien with teaching and learning goals for all student groups

E-26.

Types of financial records. procedures for accurate record keeping and _
reporting. including legal requirements. and the use of current technologles
for financial management and business procedures

Strategies for responding effectively to the unpredictable circumstances-or |}

unintended consequences of decisions and/or school events
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Associated CAPE

Content Knowledge Expectatlons

19. Representing and

. School’s .

o '."Accomphshmen
.s.at and Needs

| 20 Tnvolving the
4 v Community in

Vision and Goal,

Promoting the o

Helping Achieve
the School’s = 7.

E-1.. Deﬁnmg an 1ncluswe ‘school community”

; ‘F 2. Understand the mu1t1ple connectlons between school, fam111es, and the

o ommumty
Skills and strategies for effect1ve1 commumcatm the sh 'red vision

PR3

" school commumtv to work toward ach1ev1n2 the vision™ " "
B ~F 4. Strategies for developin nurturm . mobilizing and leveraging

i_.__helmng all stakeholders understand the vision and. encouragmg the entlre

* ‘community support ‘for the school’ 1ts nroglams and act1v1t"""'s . promote
- -equity and success for all student oroups : ; : ’
- F-5:: How to learn about and address the dlverse e : pectations. needs. goals and
aspirations of family and community ‘groups‘and incorporate this
- knowledge as a basis for planning and decision making
v_F 6 ~ Skills and strategies for trust building, team building, consensus building,
. and conflict resolution and for promoting a sense of shared responsibility

: among all members of the multicultural educational community
- F-7:. Strategies for addressing the concerns of stakeholders who may find
change threatening and to overcome barriers to change |
Strategies for reaching out to the broader community, including families,
. agencies, and community orgamzatlons, to promote the health. safety, and
“well-being of all students ... -
F- 9

Pubhc speakmg= advocacy d1plomacy, wrltmg and presentation skills
: necessary to advocate for the school. its accomplishments and its needs
: F:IO,_ Expository. persuasive, and narrative writing skills necessary to advocate

for the school, its accomplishments and its needs
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Apnpendix B: California Administrater Performance Expectations (CAPE)

Category A: Visionary Leadership

CAPE 1: ])e.velohin;(r and Articulating a Vision of Teaching and Learning for the School-Cénsistént with -
the Local Education Agency’s Overall Vision and Goals

The principal is able to facilitate the development of a vision of teaching and learning spec1ﬁc to the school and | .
its political. social, economic. and cultural context that is consistent with the local education agency’s vision.and

ooals. The vision is student-centered and based on data from multiple sources. The principal facilitates the

development of a mission statement to help guide the school community towards implementation.ofithe vision. .

School program. plans and.activities are integrated. articulated through the-grades, -and consistent with the vision.. -

CAPE 2: Developing a Shared Commitment to the Vision Among All Menibers of the S¢hool Community-:- 4 - -

The principal works collaboratively with all members of the school community:to develop a shared'commitment
to the achievement of the school’s vision. The principal understands ‘the-nature of school governance in
California. including the roles. responsibilities and relationships of the individual and organizational entities
within the California educational system. The principal communicates effectively with various audiences and for
various educational purposes. including consensus building and decision making, to help promote a shared sense
of responsibility for the school mission and vision.

CAPE 3: Leading by Example to Promote Implementation of the Vision
The principal examines and responds to equity issues related to race. diversity, and access in order to help the
school achieve the mission and vision. The principal identifies potential barriers to accomplishing the vision and

effective ways to work with others to address and overcome barriers. The principal holds him/herself and others
accountable for exhibiting personal and professional ethics, integrity. justice, and fairness.

CAPE 4: Sharine I eadership with Others in the School Community
The principal build trust and provides opportunities for shared and distributed leadership among all members of

the school community, and promotes opportunities for all members of the school community to engage in shared
decision making and problem solving in support of the school’s vision and student learning.

Category B: Instructional Leadership

CAPE 5: Promotine Implementation of K-12 Standards, Pedagogical Skills, Effective Instructional
Practices and Student Assessments for Content Instruction
The principal is knowledeeable about all of the K-12 student academic content standards and the appropriate

pedagogical skills for teaching the content of the standards to K-12 students. As the instructional leader of the
school, the principal promotes the use of the state-adopted K-12 standards as the primary basis for classroom
instruction and for student assessments. The principal helps teachers. students. parents. and community members
understand the K-12 standards and their relationship to accomplishing the school’s vision and goals. The

principal understands and can articulate principles of effective instruction and appropriate student assessment
processes. The principal is also knowledgeable about the state’s student assessment program and can explain the

assessment program and its intended outcomes to staff. students, parents and the community. The principal
identifies and takes action to mitigate potential and actual barriers to student learning. '
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4 promoté culturally and ‘linguistically: inclusivé 1nst1uct1ona1 ‘practices: The principal helps ‘teachers, staff and

i+ CAPE 6: Evaluating, Analvzing, and Providing Feedback on the Effectlveness of Classroom Instruction to
I Promote Student Learning and Teacher Professional Growth R P :

i The principal uses his/her knowledge of the K-12 student acadenno eontent standa1d5 and appropriate
1 instructional practices to observe and evaluate classroom planning and instruction in-accordance with LEA

policy and practices. As part of the evaluation process. the principal analyzes evidence of teacher effectiveness:

-} based: on. student. work and student learning outcomes:- The -principal -communicates evaluative feedback . |.. .

effectively. ‘equitably. ‘and on a fimely basis to "help ‘teachers improve instructional practices: The piincipal

‘models self-reflection and use of evidence to help teachers develop these skills and practices as part of their daily
4 planning, ‘instruction. and assessment. activities with students. The pnncmal uses ' ‘his/her knowled,qe of ‘available.

1nstruet10na1 resources and ‘technologies ‘to _help. prov1de -support ‘for improvements in teaching .and leannnga

1 based on“teacher and student needs. The nnnemal 18 knowled;zeable about valid student assessment : orocesses

4 and the develonment and ‘use of .appropriate class1oom assessment measures: w1thm a multiple measures;.data-. ..
dnven dec1s1on makm0 nroces

ito help jiprove: teaohm v:'and"i'_ arding. The nnncmal 1s knowledoeable about ‘both+ culturallv-lelevant

instructional practices ‘and finstructional ‘practices ‘grounded:in first and second: 1an9,uacre acquisition theories to -
support effective instruction for English learners. economically.:culturally. and/or linguistically diverse students,

and students with special needs. and others. The pr1nc1pal helps teachers and staff access community resources,
including parents and other community 'imembers; ‘to ‘promote learning about “students and families: and #o’

others nnders'tand'the olitical .‘faotorfsWithin'the -.-com"muni that ma affect ‘the- school’s 1nstruct10na1 pro ram»-;

Iniprovement Goals

{ The principal communicates the school’s improvement goals to studerts; teachers. ‘parents. and the community:

and engages in ongoing dialogue with all members of the school community about progress towards meeting the
goals. The principal identifies, collects. analyzes. and uses multiple sétirces of data to provide information for*
decision making in a variety of contexts. including but not limited to student aohievement teacher professional
learning. ‘thé ‘school: climate:; ‘and ‘the school’s progress“in aolnevmg; its coals: The principal .organizes: data
relating to achieving schoolwide goals and outcomes ‘in“a ‘manner understandable to students. teachers. parents
and the community, and analyzes the data to indicate the degree of progress being made towards the school’s
goals. The principal ‘presents and discusses these ddta. includirg but not limited to standardized achievement
data. classroom and other local assessments, with all- membels ofthe school community. The principal helps all

. members of the. school eonnnum’w art]culate 1e\715ed school 11np1ove1nent ooals based on contmuous data'

!

analvsw and 1enomn0
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Cateqgory C: School Improvement Leadership

CAPE 9: Working with Others to Identify Student and School Needs and Developing a Data-Based School
Growth Plan

The principal understands and implements strategies to institute. manage. and evaluate a school change process.
.| including facilitating the development of a data-based school growth plan. The principal involves. encourages

plan consistent with the school’s vision and goals. The principal uses technology effectrvelv to help support and
- manage the school growth and improvement processes.

and supports multiple constituencies in sharing and using data to assess and diagnose instructional needs. define | .. .
+ student. staff and. community goals for-continuous improvement. and collaboratively design the schaol growth .f....:

v"~..<CAPE 10: Implementing Change Strateoles Based on Current, Relevant Theories. and Best Practices in. & .

i 'School Improvement SRR :
The principal is knowledgeable about theorres and strategies as Well as_best practlces related to school
improvement and the management of change to accomplish the school growth plan. The principal determines an

appropriate evaluation process to document progress towards achieving the school growth plan and is able to. | .. .

work_collaboratively with others to identify and make needed changes based on multiple sources of data,
including student outcomes.

CAPE 11: Identifving and Using Available Human, Fiscal, and Material Resources to Implement the
School Growth Plan

The principal is knowledgeable about a wide range of resources to help implement the school growth plan,
including but not limited to human, fiscal, and material resources. The principal identifies and seeks additional
resources as needed from a variety of sources both within and outside of the local community to support the
implementation of the school growth plan.

CAPE 12: Instituting a Collaborative, Ongoing Process of Monitoring and Revising the Growth Plan
Based on Student Qutcomes

The principal uses strategies for continuous progress monitoring of the school’s growth plan and outcomes, and
collaboratively engages others in the school community in using those data for updating the school growth plan

as needed. The principal engages all members of the school community on an ongoing basis in reflecting about
student outcomes.

Cateqgory D: Professional Learning and Growth Leadership

CAPE 13: Modeling Life-Long Learning and Job-Related Professional Growth . _
g The prrnc1pal models hrs/her own self-rmprovement and p_rofessional learning and growth activities. and
demonstrates monitoring of improvement in his/her own performance over time. The principal uses multiple

‘1 sources of data to help inform his/her own job-related professional growth plan: The principal: understands how ’;. .

to sum:)ort motrvate and provide Tecognition to staff at various sta,qes in therr professronal careers.

'CAPE 14 Helmng Teachers Improve ‘Their Ind1v1dual Professwnal Practlce Throuoh Professional
Growth Activities

The principal is knowledgeable about adult learnrng principles and their use in designing. facilitating, and
implementing effective. motivating. and data-driven professional growth activities for teachers. Professional

growth activities are focused on authentic situations and problems and on improving student learning outcomes
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consistent with the school growth plan. The principal is knowledgeable about induction programs and support
systems for beginning teachers, and about individualized teacher support processes such as mentoring and
coaching. The principal uses data effectively to collaboratively design differentiated professional development to
meet the needs of 1nd1v1dual teachers as well as overall school improvement goals.

: in and Facllltatm a Varle
i+ Faculty, Staff Parents
vt Program . 3 o ;
The pr1nc1pal 1nvolves all members of the school.community in identifying and providing targeted 10fess1onal,,_, ;
| and personal gmwth activities o support student achlevement as well as‘mcrease adults’ knowledge and: skills. 7§~
1 The principal is knowledgeable about and: actively seeks resources for .accessing: and providing : 2, Vanetv of
ER professmnal and personal ‘rowth of ortunl‘nes for allmembers _of_the school commumt AE

of. Professmnal and Personal Grlowth'O ortunities for. ...
and Other',Members of the School Community..in . Sunport -of- the. Educatmnal

| Cateqorv E OVL lzatlonal and Svstems Leadershlg

, CAPE 16 Understandmg and Managmg the Complex 'Interactmn. of All of the School’s Systems t -
1 Promote Teaching and Learning

The pr1nc1pal understands how to apply systems thinking to set prlormes and manage orgamzanonal complex@

The principal applies research—based strategies and best practices for establishing, monitoring, and evaluating:
organizational structures, processes and systems that promote a culture of collaboration and resp_ect, and that
maintain a focus on continuous improvement and enhanced achievement for all student groups. The principal
understands ‘how to_use technology effectively to facilitate communication, manage information, enhance
collaboration, and support effective management of thé organization. The principal has the skills and strategies
1 to coordinate and align human resources within the school context. including making appropriate staffing and

teacher placement decisions to support organizational goals and promote egmtable learning opportunities for all
student groups. The principal understands strategies for allocating and using space to meet instructional needs-
and accommodate a variety of learnmg programs as well as co-curricular programs. The pr1nc1pal 1ecogn1zes and:
addresses potential personal biases as well as potential and actual inequities within the educational system and
the school site that can negatively impact student achievement, such as, the effect of class scheduling on student -

achievement and on equitable access to learning op_p_ortunmes for all students. including English Learners and
students with special needs.

CAPE 17: Developing, Implementing, and Monitoring the School’s Budget - : - : Coron

The principal understands school finance in Cal1f0rn1a including relevant laws and 1egulat1ons The prmcmal

i works collaboratively with others in the school community to develop, implement :and .monitor the school’s

budget and expenditures, and reports accurate and timelv fiscal information to the LEA and the school
community. The principal prioritizes the use of school Tesources, including the budget: to-supy ort the school’s:

‘vision, goals. and growth plan. The nuncmal understands financial recordkeeping and accountm,q processes; and

o _the use of current technolo;nes for ﬁnanc1al management and busmess n1ocedu1es

3 .'CAPE 18 Implementmg Ca11f01n1a School Laws, Gmdellnes, and Other Relevant Fede1 al State, and
‘Local Requirements and Regulations

The principal understands and implements federal, state. and local laws reoulatlons and 2u1delmes relatmq to
public schools and the educational process. The principal understands constitutional and related legal rights and
protections for students and staff and the administrator’s role in monitoring and ensuring compliance with these
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rights and protections. The principal understands legal issues and responsibilities related to evolving
technologies and the use of technology within the instructional system. The principal implements legal,
equitable, and ethical procedures for evaluating. supervising, disciplining, and dismissing staff. Where
applicable, the principal establishes legal. equitable, and ethical procedures for recruiting, selecting, hiring.
inducting. developing, and retaining staff. The principal understands processes of labor relations and collective

| bargaining in California, and contract implementation and management in the local setting. The principal ensures
that school practices and procedures meet legal maintenance, health and safety requirements. including ensuring .| ...
_student and.-staff. safetv‘ building seeurity. crisis planning. and: emergency. management. Where applicable. the, |\ ..

principal understands and 1mplements legal requirements relating to procedures and prachces for managing
_auxiliary_services such as food service and student transportation. The principal understands_strategies for

responding effectlvelv to unpredlctable circumstances or unintended consequences of decmons and/or school

- & events.

Category F: Community Leadership

CAPE 19: Represéhtiﬁg aﬁd Promoting the School’s Accdinplishinents and Needs to fhé LEA and tﬁe

Public
The principal serves as the spokesperson for the school. its accomplishments and its needs. and advocates for the
school within the school community as well as to the external community and the public. The principal

demonstrates public speaking. presentation. diplomacy. writing and advocacy skills necessary to represent and
promote the school. its accomplishments and its needs to a wide variety of audiences and contexts

CAPE 20: Involving the Community in Helping Achieve the School’s Vision and Goals

The principal understands the multiple connections between the school, families and the community. The
principal encourages the involvement of the entire school community in working towards achieving the school’s
mission, vision and goals. The principal understands and addresses the diverse expectations. needs. aspirations,
and goals of family and community groups and uses this knowledge as a basis for planning and decision making.
The principal understands and uses communication strategies effectively to reach out to the broader community,
including families, agencies. and community organizations, to promote educational and organizational
improvement. The principal demonstrates skills and strategies for trust building. team building, consensus
building. and conflict resolution and for promoting a sense of shared responsibility among all members of the
educational community. ’
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'f-"AppendiX'C%—_'

: Callforma Professnonal Standards for Educatlon Leaders (CPSEL) Standards, EIements=

and Example Indlcators

'orowth of all students

" -;Element 1A Student——Centered Vision

- Leaders- shape a collective vision ‘that uses- multmle meas 'e vof data and focuses on- equrtable Ac6es
opportunities. and outcomes for all students. T e e

Example Indicators: : ot . e o
lA 1 Advance support for the academ1c hngulstrc cultural soc1al emot1onal behavroral and ths1cal;..,
. development of each learner. :. i : i ; ~ U
lA-2 Cultivate multiple learning onnortumtles and sunnort svstems that buﬂd on student assets and
. address student needs. i : 4
lA—3 Address achievement and omoortumtv d1snar1t1es between student grouns wrth attent1on to those o
- with _special needs _cultural, racial, and hn urstlc d1fferences _and d1sadvanta ed socio- economicv_,
backgrounds. . TR - Bt w0y e " : »
1A-4 Emp_has1ze the expectauon that all students W111 meet content and pe1 forrnance standards

. Element 1B: Developlng Shared VlSlOIl

- Leaders engage others in a collaborative process to develop a vision of teach1ng and learmng that is shared' '
and sunnorted bv all stakeholders .

y Example Indzcators R el : ; i S g
. 1B-1 Embrace diverse nersnectrves and craft consensus about the vision and anlS o o
1B-2 Co1mnumcate the. v1310n SO the staff and school commumﬂ understands it and uses 1t for dec1s1on- o
v naklng = A . . . o e .
1B- 3 Build shared accountablhtv to aclneve the vision bV dlstnbutmg leadershm roles and resnonsrb111t1es o
. among staff and community. S i . f
lB 4 Al10n the vision and aoals w1th local state and federal educatlon laws and 1egulat1ons

. Element 1C: VlSlOIl Plannmo and Imnlementatlon e e ‘
Leaders ,qulde and monitor decrsrons actlons and- outcomes usrn,cz the shared v1sron and ,qoals

s ExanzpleIndzcators N o M EADRER S )
. 1C-1 Include all™ stakeholders in a mocess of contrnuous nnnrovement (1ef1ect10n revrsron and‘

¢ -+, ‘mbdification) based 6nthe systematicreview of evidence and nro,cness AL e :
1C-2 Use évidence (including. but not limited to student achievement attendance behav1or and school :

climate data. research. and best practices) to shape and revisé plans. programs. and activities that
advance the vision.
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1C-3 Marshal, equitably allocate, and efficientlv use human, fiscal, and technological resources aligned
with the vision of learning for all students.

STANDARD 2: INSTRUCTIONAL LEADERSHIP
Education leaders shape a collaborative culture of teaching and learning informed bv professional
..standards and focused on. student and professional growth.

N P et L .
o R o R YRR o S 7y

: ,Element 2A meessmnalr Learmn” Culture

.| ...results in their continuous improvement and high performance. . . . ..

: Example Indtcators

2A-1 Establish coherent. research based professional learnmg ahgned wrch organ1zat10na1 v1s1on and goal S,

for educator and student growth.

2A-2 Promote -professional learning plans that focus on real situations and specific needs related to
increasing the learning and well-being of all staff and students.

2A-3 Capitalize on the diverse experience and abilities of staff to plan. 1m131ement and assess nrofessmnal )

learning.
2A-4 Strenethen staff trust. shared responsibility, and leadership by instituting structures and processes
that promote collaborative inquiry and problem solving.

Element 2B: Curriculum and Instruction

Leaders guide and support the implementation of standards-based curriculum, instruction, and assessments
that address student expectations and outcomes.

Example Indicators:
2B-1 Develop a shared understanding of adopted standards-based curriculum that reflects student content
and performance expectations.
2B-2 Promote and monitor the use of state frameworks and guides that offer evidence-based instructional
and support strategies to increase learning for diverse student assets and needs.
2B-3 Provide access to a variety of resources that are needed for the effective instruction and
differentiated support of all students. :

2B-4 Guide and monitor the alignment of curriculum, instruction, assessment., and professional practice.

" Element 2C: Assessment and Accountability

Leaders develop and use assessment and accountability systems to monitor, 1mnrove and extend educator
practice, program outcomes and student learning.

Example Indicators:

2C-1 Define clear purposes, goals. and working agreements for collectlng and sharlng 1nformat10n about: 1:

professional practice and student outcomes.
2C-2 Guide staff and the community in regular dlsaggrecatlon and analvs1s of local and state student
assessment results and program data. :

2C-3 Use information from a variety of sources to guide program and professional learning planning,

implementation and revisions.
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2C-4 Use professional expectations and standards to guide, monitor, support, and superv1se to_improve
teaching and learning »

2C-5 Apply a variety of tools and technology to gather feedback. or,qam7e and analvze multmle data
sources, and monltor student pro gress dtrected toward 1mprov1ng teachlng and learmng

TAD DARD 3 MANAGEMENT AND LEARNING EN IRONMENT
dication-leaders manage: the. orgamzatmn to cultivateia:safe. and nrodu
. enVlronment £

- rElement 3A Operatlons and Faclhtles L .
"Leaders rov1de and oversee a functlonal-- safe g and clean leamln env1r0nment

'Examgle Indzcators' ‘ : WL :
. 3A I Systematically review the physical nlant and grounds to ensure that thev are safe meet Amerlcans
- with D1sab111t1es Act (ADA) requ1rements and comnlv with- conditions ‘that sunnort acce551b1htv for.
- all students. .: , N :
3A-2 Collaborate W1th the dlstnct to momtor and 1na1nta1n student services ( e. g food transnortatmn) that
- ... contribute to student learning, health and welfare. - : ‘ e :
3A-3 Manage the acquisition. distribution; . and malntenance of equlnment matenals and technology
needed to meet the academic. linguistic, cultural, soc1a1—emot10nal, and physmal regu1rements of
students. : "

 3A-4 Work with. stakeholders and experts to plan and 1mnlernent emelgencv and r1sk management
procedures for individuals and the site. :

Element 3B: Plans and Procedures

Leaders establish structures and employ policies and processes that support students to graduate readv forA
college and career.

Example Indzcators

. 3B-1 Develop schedules and a531gn placements that are student—centered and max1m1ze 1nstruct10na1 time -
and staff collaboration.

3B-2 Manage legal and contractual agreements and storage of conﬁdentlal rec01ds (both paper_and )
electronic) to insure student security and confidentiality. ‘ gt KB : . B
" 3B-3 Set clear working agreements that supp_oﬂ sharlng problems, practlces and results w1th1n a safe and_ .
' supportive environment. e = . '

. ‘3B 4 FEngage stakeholders in us1ng nroblem solvm,q and de01s1on-mak1ng nrocesses and d1str1butedm_4 a1
1eade1 shm to develon, monltor evaluate and revise nlans and n10,q1ams '

El’emeﬂf‘?yC':‘ Cl’ifn'a’t"e‘ f;- g ,
- Leaders facilitate safe, fai and 1esnectful environments that meet the intellectual. linguistic; cultural
:5001a1—emot1ona1 and nhvsmal needs of each Iealner. T

Example Imlzcators

3C-1Strencthen school chmate thloucrh nartlcma’uon enga,czement connectlon and a sense of belonclnc
among all students and staff.
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3C-2 Implement a positive and equitable student responsibility and behavior system with teaching
intervention and prevention strategies and protocols that are clear, fair, incremental. restorative,
culturally responsive. and celebrate student and school achievement.

3C-3 Consistently monitor, review and respond to attendance. disciplinary, and other relevant data to

improve school climate and student engagement and ensure that management practices are free from
bias and equitably applied to all students.

Element 3D: Fiscal and Human Resources

Leaders align fiscal and human resources and manage pohcles and contractual agreements that buﬂd
productive learning environment. .

Example Indzcators ' e SR
3D-1 Provide clear ratlonale for d601s1ons and dlstr1bute resources equ1tably to advance shared vision and ‘
goals focused on the needs of all students. :
3D-2 Work with the district and school community to focus on both short. and long-term fiscal
management.
3D-3 Actively direct staff hiring and nlacement to match staff capacity with student acadermc and support
goals.

3D-4 Engage staff in professional learning and formative assessments with specific feedback for
continuous growth.

3D-5 Conduct personnel evaluations to improve teaching and learning. in keeping with district and state
policies.

3D-6 Establish and monitor expectations for staff behavior and performance, recognizing positive results
and responding to poor performance and/or inappropriate or illegal behavior directly and in a timely
and systematic manner.

STANDARD 4: FAMILY AND COMMUNITY ENGAGEMENT
Education leaders collaborate with families and other stakeholders to address diverse student and
community interests and mobilize community resources.

Element 4A: Parent and Family Engagement
Leaders meaningfully involve all parents and families, including underrep_resented communities, in student
learning and support programs.

Example Indicators: , o
4A-1 Establish a welcoming environment for family participation end education by recognizing and
respecting diverse family goals and aspirations for students.

4A-2 Follow guidelines for communication and participation established in federal and state mandates, )
district policies. and legal agreements. '

IO ¥
S
ST e e d

4A-3 Solicit input from and communicate regularly with all parents and famlhes in ways that are

~accessible and understandable. : : e L

4A-4 Engage families with staff to establish academic programs and sunnorts that address 1nd1v1dual and o
collective student assets and needs.

4A-5 Facilitate a reciprocal relationship with families that encourages them to assist the school and to
participate in opportunities that extend their capacity to support students.
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Element 4B: Community Partnerships

Leaders establish community partnerships that promote and support students to meet performance and
content expectations and graduate ready for college and career. -

Example Indicators:

":-':-.Shale 1eadershlp=a;‘resnonsm ity ishing::a
. . partnerships that invest in and sunnort the vision and goals. .. S
T 4 B 3 Treat all stakeholder groups‘with fairness and respect-and- work to bnng consensus on kev 1ssues that~~~—; S
‘  affect.student learning and well-being. . e e e e - et 1
o 4B4 Participate-in local activitiés that- engage cormnun1~ ember’saand? staff in ornrnunic'atin'g school
‘ - successes to the broader commum;y : N o an e ‘

Element 4€C: Community Resources and Services - -~ - .- .5 o . S e S
. Leaders leverage and integrate community resources. and services s to meet the Vaned needs of all students

Example Indicators:

4C-1 Seek out and collaborate with community programs and services that assist students who need
academic. mental. linguistic. cultural. social-emotional. physical. or other support to succeed in school.
4C-2 Build mutually beneficial relationships with external organizations to coordinate the use of school
and community facilities.
- 4C-3 Work with community emergency and welfare agencies to develop positive relat1onsh1ps

~ 4C-4 Secure community support to sustain existing resources and add new resources that address’ emergmg
student needs.

STANDARD 5: ETHICS AND INTEGRITY

Education leaders make decisions, model, and‘ behave in wavs that demonstrate nrofessmnallsm,
ethics, integrity, justice, and equity and hold staff to the same standard. -

Element 5A: Reflective Practice : - : S
Leadels act upon a nersonal code of ethics that requires contlnuous reﬂecnon and leannng

Example Indzcators. o e
5A-1 Examine personal assunmnons values and behefs o address students various acade1n1c linguistic, -
_cultural, social-emotional, nhvsmal and economlc assets and needs and nromote equitable mac’nces
- and acce§s appropriate resources.’ e e e v
. 5A-2 Reflect on areas for 11nmove1nent and take resnonmblhtv for change and growth »
. 3.'5A-3 Enigage ifi professional 1éariiing 1o be up-to-date w1th educa‘non research l1teratu1e best nrac‘uces
- - and trends to strengthen their ability to lead. .. . = = R R N R L
. 5A-4 Continuously: improve- cultural n1oﬁc1encv skﬂls and competencv in curnculurn 1nstruct10n and, o
assessment for all learners. : : S

' 5A-5 Sustain personal motlvanon comnntment energy. and health bV balancmg mofessmnal and pelsonal
~ responsibilities. :
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Element 5B: Ethical Decision-Making

Leaders guide and support personal and collective actions that use relevant evidence and available research
to make fair and ethical decisions.

Example Indicators:
5B-1 Consider and evaluate the potential moral and legal consequences of decisions. o
5B-2 Review multiple measures of data and research on effective teaching and learning‘, leadership,
management practices; equity and other pertinent areas to inform decision-making. ... ..ic v

_ 5B-3 Identify personal and institutional biases and. remove barriers that derive from economic. 5001al-
i_.... .. . emotional, racial. linguistic, cultural. physical. gender, or other sources of educatlonal disadvantage |

or discrimination.

5B-4 Commit to makmg difficult decisions in service of equltable outcomes for students staff and the.. ...

school community.

Element 5C: Ethical Action

- Leaders recognize and use their professional influence with staff and the community to develop.a.climate of .

trust, mutual respect. and honest communication necessary to consistently make fair and equitable decisions
on behalf of all students.

Example Indicators:

5C-1 Communicate expectations and support for professional behavior that reflects ethics, integrity.
justice. and equity.

5C-2 Use a variety of strategies to lead others in safely examining personal assumptions and respectfully
challenge beliefs that negatively affect improving teaching and learning for all students.

5C-3 Encourage and inspire others to higher levels of performance. commitment, and motivation by
modeling transparent and accountable behavior.

5C-4 Protect the rights and appropriate confidentiality of students, staff, and families.

5C-5 Promote understanding and follow the legal. social, and ethical use of technology among all members
of the school community.

STANDARD 6: EXTERNAL CONTEXT AND POLICY

_ Education leaders influence political, social, economic, legal and cultural contexts affecting education
to improve education policies and practices.

Element 6 A: Understanding and Communicating Policy

Leaders actively structure and participate in opportunities that develop greater pubhc understanding of the }
education policy environment.

Example Indicators:

6A-1 Operate consistently within the parameters of federal state, and local laws. nollc1es regulations; and N

statutory requirements.

' 6A-2 Understand and can explain the roles of school leaders boards of educatlon 1eclslators and other key .

stakeholders in making education policy. ) : o R
6A-3 Welcome and facilitate conversations with the Jocal community about how to 1mprove leamlng and
achievement for all students. including English Learners. and students needing additional support.
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6B 1 Advocate for equity and adequacy in providing for students and families’. educatronal hnszurstrc

6A-4 Facilitate discussions with the public about federal, state and local laws. policies, regulations, and
statutory requirements affecting continuous improvement of educational programs and outcomes: . . - -

6A-5 Work with local leaders to assess. analyze and anticipate emerging trends and initiatives and their
impact on education.

. Element 6B: Professional Inﬂuence

. Leaders-use their understandrng of ;s001al cultural economlc legal and Dolrtrcal contexts ta: shape.policie

“Exa

mﬂe '.Indzcators

« - cultiiral] social- emotlonal legal ohvsrcal and econormc needs 50 everv student can meet. educatronf

“ expectations and goals..” LR : o

6B-2 Support public policies and admrmstratrve procedures that p_rov1de for present and future needs of all
children and families and improve equity and excellence in education.

.-:6B-3 Promote nubhc oohc1es that ensure the equitable drstrlbutron of resources and suooort servrces for all:

-+ students: -

Element 6C: Policy Engagement

TLeaders engage with policymakers and stakeholders to collaborate on education nohcres focused on
improving education for all students..’ ' L

Example Indicators: : , ; C s
6C-1 Work with the govemmg board, dlstrrct and local leaders to 1nﬂuence pohc1es that beneﬁt student
- ‘and supp_ort the impr ovement of teachrng and learnmg

- and address issues; trends, and potential changes that affect the context and conduct of education. .

6C 3 Collaborate with community leaders and stakeholders with specialized expertise to inform dlstuct and '

school planning, policies and programs that respond to cultural economic, social and other emerging
issues.
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